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ABSTRACT 
Dwi Rahdyaningsih. 2018. A Descriptive Study of Foreignization And 
Domestication of Cultural Specific Items of Translation for Teaching Routine 
Activities in First Grade of SMK Negeri 1 Boyolali in Academic Year 2017/2018. 
Thesis. English Education Department, Islamic Education and Teacher Training 
Faculty.  
Advisor : SF. Lukfianka Sanjaya Purnama, M.Hum 
Key Words : Foreignisation, Domestication, Culture Specific Items, Teaching    
Routine Activities 
In this study, the researcher wanted to investigate the cultural specific 
items found in the teaching routine activities at first grade of SMK Negeri 1 
Boyolali in academic year 2017/2018. Then, the researcher also wanted to know 
how the foreignization and domestication implemented in teaching routine 
activities at first grade of SMK Negeri 1 Boyolali in Academic Year 2018/2019. 
The researcher used descriptive qualitative research. The source of the data 
was transcripts of translation. The technique of collecting data was document 
analysis and observation. The researcher observed the teaching and learning 
activity in the classroom. Data analysis technique used in this research was using 
interactive analysis model. After the last step of the analyzing the data, the 
researcher classified the strategies of the translator implemented in teaching and 
learning process.  
The research findings of this research related to the first problem 
concluded that the researcher found organization customs (customs, activities, 
procedures, concepts) category is in the highest rank with 20 data. The 
organization customs (customs, activities, procedures, concepts) appear as the 
most frequent type found in the text is due to the wide range of aspects this 
category can cover such as terms or references that refer to customs, activities, 
organization related to political, administrative, religious, etc. Then, related to the 
formulated problem number two, there are seven strategies employed by the 
translator in translating the culture specific items found in teaching routine 
activities. The seven strategies were all employed by the translator in translating 
30 data findings. Direct translation is the most frequent strategy employed. In the 
regard of the second formulated problem of this research, the ideological tendency 
of the translation of the culture specific items is the foreignization ideology. There 
are some good reasons in the inclusion of translation exercises in the foreign 
language syllabus. There are no fundamental reasons for its exclusion. The 
objections to the use of translation in foreign language teaching are all based on a 
limited view of translation. But translation is not only structure manipulation. It is 
primarily a form of communication. And as such, it necessarily involves 
interaction and cooperation between people, which makes it a potentially very 
useful device in foreign language teaching. 
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CHAPTER I 
INTRODUCTION 
A. Background of the Study 
The English curriculum in the national education system has been a 
bone of contention among parents and education experts many lamenting its 
focus on grammar and structure at the expense of creating fun learning 
experiences for student.  
In improving educational quality, the directorate general must be able 
to devise a scheme that will not only enhance the student intellectual ability, 
but also improve their character. The researcher believes that character is the 
basis of their future success.  
Nowadays, globalization has influenced the life so fast. It is an 
improvement era of technology, communication. To face it, we need to learn 
English. In Indonesia English has been taught early in elementary school. 
There are some reasons why English is very important for Indonesian 
students. First, English is a key to access the sciences. The most important 
sciences are published by using English because English as formal language in 
academic and scientific writing or speech in modern science. Another point of 
view why English is very important is the role of English as a worldwide 
language. It makes people easy to communicate each other even though they 
come from different country.  Furthermore English is used to enjoy an art, 
most of artistic literary works are using English to publish, launch and 
perform it. It could be movie, song, drama, poetry, novel, etc. In Indonesia 
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people like to watch foreign movies and foreign novel which is using English 
as the language. It can be seen that English is very important to learn by 
Indonesian students because of the role of English as the key to access 
science, as the worldwide language and to enjoy art or literary works. So, it is 
important for students to learn English early before facing the globalization in 
nowadays and future for better life. 
In learning English, students should be able to master the four 
language skills of English. They are speaking, reading, writing and listening. 
But in reality beside those skills the teacher and the students also have to be 
able to translate the text whether in written or spoken in order to understand 
the text. Translation has always been an important tool for transmitting 
science, thoughts, and all human related issues. It is used among various 
nations for enriching each other thoughts, cultures, and language. 
 According to Nida and Taber (1974:4) translating consist in 
reproducing in the receptor language the closest natural equivalent of the 
source language, first in term of meaning and secondly in terms of style. 
However to create the message, the students should apply some lexical and 
syntactical adjustment. This shows that the main function of translation is to 
communicate the meaning of the source text not the form. Beside that 
translation is a process of making decision between Interlingua 
communications which is consist of two languages, the source language and 
the target language. All decisions of the translator depend on the ideology of 
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the translator. In translation field, ideology refers to systems of culture, norm, 
perspective and belief.  
The ideology generally divided into two opposite pole, there are 
foreignization and domestication. However the choice that made by the 
translator can produce important impact to the outcome of the translation. For 
example, In Japan, people often speak while someone is talking. They say 
simple things that in English would be like "Yes.", "Okay.", "I understand.", 
etc. This lets the speaker know that the listener is following. It can be 
translated to target language as agreement and tend to foreignization. 
However, in English if someone keeps saying "Okay." or "Yes." while you're 
speaking it's a sign that they aren't really listening or that they aren't very 
interested in what you're saying. With this in mind, teachers must consider 
what potential effects ideology can have on educational settings intending to 
mediate a nuanced and value neutral message to its students.  This research 
attempts to analyze the choice of the translator towards the translation 
ideologies in teaching routine text and how the ideology tendency can 
influence the way of teaching routine activities in first grade of SMK Negeri 1 
Boyolali in academic year 2017/2018.  
In teaching routine activities, can be contains the cultural specific 
items which is not easy to find. The cultural specific items are related to the 
cultural specific context of the source language which is different with the 
cultural specific items of target language. The culture specific items of the 
Source Language and its translation in the Target Language have different 
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meaning. It is problematic and challenging because every culture possesses 
exclusiveness that rarely shares the same description or meanings, including 
Indonesian culture specific items. These culture specific items are categorized 
by some scholars and will be discussed in the later chapter. 
SL:  
First, he brushes his teeth and shaves and washes his face. 
TL: 
Pertama, dia menyikat gigi, bercukur, dan mencuci mukanya. 
 Then, if the target readers or students cannot catch the original 
meaning of the culture specific items due to the differences in cultural 
identity. Consequently, some certain misunderstandings can be occurred 
because not all readers or students have the ideas about the meaning of these 
items. It can be misinterpret that people in “he” is a dirty and lazy person 
because in the morning he doesn’t wash his body. In target language, for 
example in Indonesia, people wash their body twice a day but not in source 
language country. Then for other example: A teacher hands out essays that she 
has marked. On some of the essays she has written: "Keep it up!” When she 
looks up, she sees the students holding the essays up in the air. The learners 
misunderstood her sentence, interpreting it as a directive to hold the essays up 
in the air and not as a congratulatory remark, praising their essay writing 
skills. 
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B. Identification of the Problem 
Based on the background, some problems are found in teaching routine 
text. The problems emerge from the teaching activities that contain cultural 
specific items of the source language and the target language is not familiar 
for the students. There are two major problems in this research. They are 
cultural problems and teaching activities.  
The first problem is about the cultural problems. Language is more 
than culture. And culture is also more than language. Many people for many 
years have been concerned about the fact that using Indonesian languages in 
education makes children learn better. In order to face globalization the 
students cannot only use mother tongue as tool to communicate because 
English is a key to access science, newest discovery, to enjoy literary work, as 
worldwide language and also to exchange useful cultural value among society.  
The second problem is about the teaching activities. Moreover, that 
teaching foreign language is not only about teaching the language, grammar 
and structure but also teaching the culture of the source country. In order to 
enrich the knowledge of the students as the teacher we should able to make 
them understand how is the language can carry the culture. Now days, teacher 
tend to use Indonesian language to teach English in order to make it easy. So it 
is very important to have an ability to translate the text from source language 
to target language. Beside that ideological tendency of teacher have the crucial 
value for the result of the translation and how it is influence the way of 
teaching routine activities for students. Routine activities can be different from 
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one language to another because it can carry its own meaning and context of 
cultural specific items. A small mistake can lead to a big misconception. 
Having a linguistic translation skill alone is not enough. Therefore, the teacher 
also needs to be familiar with both cultures. In addition to the cultural aspect, 
it is significant to conduct a research of the ideology preferred by the teacher 
and how it can be influence in teaching routine activities. 
C. Limitation of the Problem 
This study focuses on describing and analyzing types of cultural 
specific items found, how teacher implemented ideology of translation to 
translate culture specific items which tend to be foreignization or 
domestication, and also how does ideological tendency can influence teaching 
routine activities. 
D. The Formulation of the Problem 
Due to the ideas in the background of the problem above, the problems under 
concern can be formulated as follows: 
1. What are the types of cultural specific items found in teaching routine 
activities at first grade of SMK Negeri 1 Boyolalli in academic year 
2017/2018? 
2. How are foreignization and domestication ideologies implemented for 
teaching routine activities of first grade of SMK Negeri 1 Boyolali in 
academic year 2017/2018? 
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E. The Purpose of the Study 
In line with the problems in formulation of the problem, this research 
specifically aims at as follow: 
1. To describe the types of cultural specific items found in teaching routine 
activities at first grade of SMK Negeri 1 Boyolali in academic year 
2017/2018. 
2. To explain how foreignization and domestication ideologies employed for 
teaching routine activities at first grade of SMK Negeri 1 Boyolali in 
academic year 2017/2018. 
F. The Benefit of the Study 
The results of this research are expected to be useful, to make a contribution, 
and to bring some benefits both theoretically and practically.  
1. Theoretically 
The result of this research is expected to give information and 
understanding in translating the culture specific items from English 
version to or vice versa. 
2. Practically  
This result of this research is expected to help not only for the English 
teacher but also the students in order to overcome the problems in 
teaching. 
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CHAPTER II 
LITERATURE REVIEW AND CONCEPTUAL FRAMEWORK 
A. Literature Review 
1. Translation study 
The twentieth century has been the age of translation. Many people 
from all over the world using translation skill to communicate among 
different language. They use it in political importance, to increase their 
technology, using it in the literary work and also in their scientific journal. 
The term translation as described by Munday (2001:1) can refer to several 
meanings; “the general subject field, the product (the text that has been 
translated) or the process (the act of producing translation known as 
translating).” 
 In Newmark’s opinion (1988:5) Translation is a craft consisting in 
the attempt to replace a written message and or statement in one language 
by the same message or statement in another language. Translation in 
reality not only we change the written massage or the statement but also 
we have to aware about the terms of the style. Every researcher has their 
own style. 
 According to Bell (1991:13) translation is the expression in target 
language of what has been expressed in the source language preserving 
semantic and stylistic equivalences. Translation theory derives from 
comparative linguistics and within linguistic. It is mainly an aspect of 
semantics field. It can be said that a translator requires knowledge of 
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literary and non literary textual criticism, since she has to assess the 
quality of a text before he decides how to interpret and then translate it. 
Bell also mentioned that translation also involved with stylistic 
equivalences. It is in line with Nida and Taber (1974:4) they said that the 
best translation does not sound like a translation. 
To put it in another way, translation is not only a process of 
reconstructing the form, word or phrases from source language to target 
language. It needs to find the equivalences of the source language and 
target language in its grammatical and cultural context.  
2. Translation Types 
For the last decades many research had been conduct in order to 
find the interrelationship between language and cultural context. It is 
supported by Basil and Munday (2004:6) stating that translation between 
written languages remains today the core of translation research, but the 
focus has broadened far beyond the mere replacement of source language 
linguistic items with their target language equivalents. According to 
Jakobson in Bassnett (2002:23) there are three types of translation ‘on 
account of his semiotic approach to language’.  
Based on Jakobson in Bassnett (2002: 23) distinguishes written translation 
into three types as follows: 
a. Intralingual translation or rewording (an interpretation of verbal 
signs by means of other signs in the same language).  
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b. Interlingual translation or translation proper (an interpretation of 
verbal signs by means of some other language).  
c. Intersemiotic translation or transmutation (an interpretation of 
verbal signs by means of signs of nonverbal sign systems).  
3. Process of the Translation 
There are some attempts to describe how is the process of translation 
occurs in the translator mind. One of them is from Nida. He explained it in 
the very basic way. It is explained as follow: 
Nida in Bassnett (2002:25) illustrates his model of the translation process 
as follows: 
 
 
 
 
 
 
 
 
Figure 2.1 Nida’s Three-Stage-System of Translation  
In Nida’s model of translation process, the first step taken by 
translator is to analyze the surface structure of the source language into 
basic elements of the deep structure. Then, these are continued to be 
transferred in the translation process and the last step is to restructure the 
Source Language 
Text 
Analysis Transfer 
Receptor Language 
Translation 
Restructuring 
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material into the target text’s surface structure in so that it will fully 
function in the target text’s language. 
4. Culture  
In sociolinguistic, it concerns with the relationship between 
language and culture. In reality, these two cannot be separated because 
language use is intricately intertwined with the society. Katan (1999:86) 
states that meaning depends on its given culture. “How language convey 
meaning is relate to the culture. Though languages can convey concepts 
from other cultures, people (translator) tend not to realize that their 
perception is bound by their own culture.” In this case the translator has to 
be able to understand the both culture in source text and the target text. In 
the translation process the translator not only deals with the different 
language but also different culture.  
Troikes et.al in Katan (1999: 16-39) sees culture as a complex set 
of shared rules in a community and as the consequence of becoming its 
members, each individual is expected to learn and follow the rules. These 
shared rules cover many aspects of human’s life, including “values and 
beliefs that underlie overt behaviours” (Katan, 1999:39), “knowledge … 
art, morals, law, customs and any other capabilities (Katan 1999:16).” 
Newmark (1988:94) defines culture as “the way of life and its 
manifestations that are peculiar to a community that uses a particular 
language assist means of expression”. Language is being one of the 
products or rules of a culture. It is as a result of the needs of individual’s 
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urge to communicate and share feelings or things to other individuals. In 
this globalization there were no country that have own specific culture. It 
happens because the global networking of communication and technology. 
5. Cultural Specific Items 
The differences of culture among the world have given many 
problems to translator. The main problem is because there are many 
different of products, rules and component that create a culture. But 
sometime there were some similarity between cultures. This similarity can 
happen because they have same root and geographical areas. Culture 
specific items refer to specific object or concept that rarely has similar 
meaning, qualities and situation in other cultures. Aixela in Alvarez et.al 
(1998:56) states that culture specific items,  “…usually expresses in a text 
by means of objects and of systems of classification and measurement 
whose use is restricted to the source culture, or by means of the 
transcription of opinions and the description of habits equally alien to the 
receiving culture.  
Aixela in Alvarez et.al (1998:57) stated that culture specific items 
emerge because of the conflicts between the source text and the target text. 
In translation a culture specific items do not exist of itself, but as the result 
of a conflict arising from any linguistically represented reference in a 
source text which, when transferred to a target language, poses a 
translation problem due to the nonexistence or to the different value 
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(whether determined by ideology, usage, frequency, etc.) of the given item 
in the target language culture.  
Aixela in Alvarez et.al (1996:52) also defines culture specific items 
is textually actualized items whose function and connotations in a source 
text involve a translation problem in their transference to a target text, 
whenever this problem is a product of the nonexistence of the referred 
item or of its different inter textual status in the cultural system of the 
readers of the target text. 
In this study the researcher uses Newmark translation 
classification. This following are the most possible found culture specific 
items. Newmark (1988:95) classifies culture specific items or what he 
refers as cultural words into five categories as follows: 
Table 2. 1 Newmark’s Culture Classification 
No  Classification 
1 Ecology  
2 Material Culture 
3 Social Culture - work and leisure 
4 Organization, Customs, Activities, Procedures, 
5 Gestures and Habit 
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Newmark (1988:96-97) explain ecology as cultural terms that are 
usually free from political and commercial interest. Ecology’s 
classification are basically terms or concept that are related to nature such 
as winds, flora, fauna, hills, seasons, and etc. in other word, they are the 
product that naturally exist without human intervention. For example, the 
ecology of fauna is Burung Cendrawasih. Burung Cendrawasih are 
members of the family paradisaeide of the order Passeriformes. The 
majority of the species are found in Eastern Indonesia, Papua New Guinea, 
and Eastern Australia. 
Material culture’s classification basically is about the things are 
human made and usually can be used in our daily life or to make our life 
easier such as food, clothes, house, motorcycle and etc. Then Newmark’s 
social culture focuses on only two specific things; work and leisure 
activities. He then added that “in considering social culture one has to 
distinguish between denotative and connotative problems of translation.” 
Then for the example of material culture of culture specific item from this 
research are as follow: 
ST: 
Then, he gets dressed and goes downstairs to have breakfast with his 
family. He always has coffee, cereal, and lots of fruit. 
TT: 
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Lalu, dia berpakaian dan pergi ke lantai bawah untuk sarapan dengan 
keluarganya. Dia selalu sarapan dengan kopi, sereal, dan banyak buah-
buahan. 
In this context, he (the man) does his activities as his routine 
activities. Then he always has breakfast with coffee, cereal and also fruits. 
The word coffee and cereal translated in target language by replacing the 
word with the common word in the target language. 
Newmark’s social culture focuses on only two specific things; 
work and leisure activities. He then added that “in considering social 
culture one has to distinguish between denotative and connotative 
problems of translation.” In cases like the term “the working class”. 
Newmark points out that the term “working class” in Western Europe still 
has some political resonance and even more so in Eastern Europe. To put 
it into a sentence, the terms working class could indicate its denotative 
meaning as “the social group consisting of people who are employed for 
wages, especially in manual or industrial work” or its connotative meaning 
that still refer to the lowest group of workers and still denotes a negative 
sense. National games of sports including both team and non-team games 
such as “cricket” and “hockey” belong to the classification of leisure 
activities (Newmark, 1988: 98-9). Then for the example of social culture 
of culture specific item from this research are as follow: 
ST: 
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I usually buy one pack of yellow rice with vegetable and meat inside. In 
the boarding house, I eat yellow rice as my breakfast. 
TT: 
Saya biasanya membeli satu bungkus nasi kuning dengan sayuran dan 
daging di dalamnya. Di kos, saya memakan nasi kuning tersebut sebagai 
sarapan. 
In this context, he or she buy one pack of yellow rice as breakfast. 
In target language it is common with this kind of dish. People usually use 
this as meals in the party and other occasional event. But in here she or he 
eat it as breakfast. The translator changed the word … one pack of yellow 
rice with vegetable and meat… into  Nasi Kuning dengan lauk …. 
Social organization in Newmark’s classification (1988:99-100) 
included various formal standards that indicate certain hierarchy applied in 
cultures such as terms or references that refer to customs, activities, 
organization related to political, administrative, religious, and etc. 
Newmark points out that the institutional terms reflects the political and 
social life of a country. He gives example of the specific parliament names 
in particular countries such as Sejm (Poland), Riksdag (Sweden) and 
Eduskunta(Finland). Then for the example of social organization of culture 
specific item from this research are as follow: 
ST: 
At 3pm we have afternoon tea, and that is when we usually talk and eat 
cake.  
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TT: 
Pada pukul 3 sore kami minum teh sore, dan saat itulah kami biasanya 
mengobrol dan makan kue. 
In this context, afternoon tea is common habit in the target 
language. The word afternoon tea is translated into … minum teh sore…. 
The translator may regard this as the closest concept of afternoon tea and 
seen as the more familiar term for more target readers. 
Then gestures and habits can be seen as symbolic actions of a 
culture or country which occur in some cultures or countries and not in 
others. It is important for the translator to translate them properly because 
gesture and habits in one culture or country may refer to something 
entirely different in other cultures or countries. Gestures and habit in 
cultural specific items for example are “do a slow hand-clap to express 
warm appreciation”, “nod to dissent or shake their head to assent”, “kiss 
their finger tips to greet or to praise”. It may be perceived differently if 
they were translated literally in the target text and the intended meaning 
may be distorted. These gestures and habits can be seen as symbolic 
actions of a culture or country which occur in some cultures or countries 
and not in others. It is important for the translator to translate them 
properly because gesture and habits in one culture or country may refer to 
something entirely different in other cultures or countries. Just like the 
other culture specific items classifications, gestures and habits in every 
culture may not express the same meaning and if these are treated clumsy 
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then the target readers will face certain difficulties in catching the meaning 
intended. 
6. Ideology in Translation 
Translation activity always has a certain tendency. They can be a 
source language oriented or target language oriented. The tendencies, then 
called as heading ideology proposed by Venuti in Humanika (2006:4), are 
called domestication and foreignization. It is supported by Lafavere in 
Venuti (1995:20) states that translation can never be completely adequate 
to the foreign text, he allowed the translator to choose between a 
domesticating  and a foreignizing.  
Munday (2001:46) stated that Venuti proposes domestication and 
foreignization as the two terms that concern both the choice of text to 
translate and the translation method. Although the ideas of domestication 
and foreignization proposed by Venuti (1995:20), it is mainly discussed 
English as source language and Anglo-American as target language. It is 
still useful to develop an understanding to investigate culture specific 
items within these frameworks. In line with this, according to Hatim Basil 
et.al (1990:140) ideology of translation is the choice between 
communicative and semantic is partly determined by orientation towards 
the social or the individual, that is, towards mass readership or towards the 
individual voice or the text procedure. The choice is implicitly presented 
as ideological.  
a. Domestication 
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Domestication is defined as an ethnocentric reduction of the 
foreign text to target language cultural values, bringing the author back 
home (Venuti, 1995:20). It is the target text oriented and tends to close 
to the target language. The translation is easy to read and the translator 
tends to replace the culture sense of the source language with the target 
language.   
Domestication ideology leaves the reader in peace, as much as 
possible, and moves the author towards him (Venuti in Munday, 
2001:146). It entails a transparent and fluent style in order to minimize 
the foreignness of the target language. It also shares invisible‘style of 
the translator which means that the readers may believe that they read 
an original product, not a translation product. The translator choosing 
this ideology may state that the technical elements of a text are not the 
essential component but its spirit. This ideology is also called as target 
language approach or reader to author approach (Humanika, 2006:5)  
As proposed by Newmark (1988:45-6) regarding what so called 
V diagram the target language emphasis attempts to render the exact 
contextual meaning of the source language as readily as 
comprehensible as the target readers ‘perspectives. 
The strategies of translation in domestication ideology are as follow: 
1. Generalization 
Generalization means replacing a cultural specific items 
referring to something specific by something more general. 
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Typically, this involves hyponymy but in a wide sense. As the 
form of the culture specific items of target text can retain 
uniqueness of referent. 
For example: 
SL:  
“Okelah, dia wanita karier, alumnus PTN ngetop, tampangnya 
lumayan.”(Lestari, 2012:45) 
TL:  
“I mean, OK, she’s a career woman, a graduate of a top school, 
and not looking bad either, …” (Aveling, 2010:43) 
PTN stands for Perguruan Tinggi Negeri. The connotative 
meaning of PTN ngetop refers to a top and prestige public 
university in Indonesia. The students who enrolled in such 
university are known to be smart and intelligent. 
2. Substitution  
This strategy involves removing the cultural specific items of 
source text and replacing it with something else, either a different 
cultural specific items or some sort of paraphrase, which does not 
necessarily involve a cultural specific items. These categories are 
divided into two. There are cultural substitution and paraphrase.  
a. Cultural substitution 
This strategy means to remove the Culture Specific Items of the 
source text and substitute it with a different Culture Specific 
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Items of the target text’s culture. The substitution is expected to 
be known by the target text audience. For the target text’s 
Culture Specific Items to replace the source text’s Culture 
Specific Items, they need to share similar properties or 
semantic features, hoping that the substitution will evoke the 
same or similar readers’ reaction. For example, the term Arjuna 
(Indonesia) is replaced by the term Don Juan in the target text 
(English). Arjuna is a wayang character from Mahabhrata. He 
is not only known as a powerful knight but he is also famous 
for his good look and thus known as a playboy. 
b. Paraphrase  
It involves rephrasing the Culture Specific Items of the sorce 
text to the target text. This is done “either through reduction to 
sense or by completely removing all trace of the cultural term 
and instead using a paraphrase that fits the context” (Pedersen, 
2005:8). 
SL:  
I bet he did a Casey Jones. (Pedersen, 2005:8) 
TL:  
(back translation from Danish) I’m sure he didn’t leave the 
engine.(Pedersen, 2005:8) 
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Casey Jones is an American engine driver hero who is famous 
for remaining on his post when his train crashed, keeping his 
passengers alive while he died. 
3. Omission  
Omission is a valid translation strategy, and in the present model, it 
simply means replacing the source text of cultural specific items 
with nothing. 
This strategy is done simply by replacing the culture specific items 
of the source text with nothing. Leppihalme in Pedersen (2005:9) 
states that “a translator may choose omission responsibly, after 
rejecting all alternative strategies, or responsibly, to save 
him/herself the trouble of looking up something s/he does not 
know.” 
SL:  
Ia seperti kapal yang tergulung jadi lemper dalam lipatan ombak 
yang mengamuk. (Lestari, 2012:209) 
TL:  
He was like a boat tossed helplessly about on the heavy seas. 
(Aveling, 2010:161) 
Lemper is a Javanese traditional food that is formed basically by 
rolling ketan or sticky rice. It is then filled with any kinds of side 
dishes that can range from cooked vegetables to meats. 
b. Foreignization  
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Venuti (1995:20) defines foreignization as an ethno deviant 
pressure on those values to register the linguistic and cultural 
difference of the foreign text, sending the reader abroad. It is a source 
language-oriented and tends to close to source language by preserving 
source language pattern or culture in order to make foreign text to the 
target reader. Moreover, it tends to impose the source language socio-
cultural values and materials to the target language. This ideology 
leaves the researcher alone, as much as possible and moves the reader 
towards the researcher. It preserves culture difference of foreign text 
(Venuti in Munday, 2001:146). 
Munday (2001: 147) suggests that the foreignizing method can 
restrain the violently‘domesticating cultural values of the English-
language world‖. Venuti proposes foreignization strategy as a 
resistance toward the domestication culture in Anglo American 
translation. He criticizes the translation into English which is too 
domesticated. He also calls the foreignizing strategy as resistance 
which is a non-fluent or estranging translation style designed to make 
visible the presence of the translator by highlighting the foreign 
identity of the ST and protecting it from the ideological dominance of 
the target culture‖ (Venuti in Munday, 2001:147). His 
visible‘translating strategy, foreignization, means that the readers may 
believe that they read a translation product, not an original product.   
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As proposed by Newmark (1988: 45-6) regarding what so 
called V diagram, foreignization resembles the source language 
emphasis consisting of four methods, namely word-for-word 
translation, literal translation, faithful translation, and semantic 
translation. It resembles foreignization ideology which lays the 
meaning as the main aspect that has to be rendered. The translation 
ideology chosen can be traced through the techniques which mean that 
the ideology chosen will contribute and influence to the techniques 
employed by the translator or vice versa. In the translation process, it is 
a top down application which means that the ideology will influence 
the techniques employed by the translator. Conversely, in the 
translation analysis, it is a bottom up application which means that the 
researcher should identify the techniques employed by the translator in 
order to investigate the ideology of the translator (Humanika, 2011: 5). 
The figure of top down application as quoted from Humanika (2011:5) 
is as follows 
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Techniques 
 
Figure 2.2 Top Down Application (Domestication Techniques) 
 
Top Down  
 
 
 
 
Techniques 
 
Figure 2.3 Top Down Application (Foreignization Techniques) 
According to Figure 2.2 and Figure 2.3, it is pictured that, in 
the translation process, the ideologies chosen by the translator 
influence in the techniques employed. For instance, the translator 
choosing domestication ideology in translating culture specific items 
Ideologies 
Ideologies 
Foreignization 
 Retention  
 Specification  
 Direct 
Translation   
Domestication 
 Generalization  
 Substitution  
 Omission  
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may employ generalization, substitution and omission, whereas the 
translator choosing foreignization ideology may employ retention, 
specification, and direct translation. 
Contrastively, it is bottom up application used in the analysis of 
the translation ideology. It means that the ideology chosen by the 
translator can be traced from the techniques employed by her. 
The strategies of translation in foreignization ideology are as follow: 
1. Retention 
Retention is the most source language oriented strategy, as it 
allows an element from the source language to enter the target 
language. This is done by two strategies. They are complete 
strategy and target language adjusts strategy (Pedersen, 2005:4). 
a. Complete 
SL: 
Ia juga sama sekali tak berpikir tentang Syari’ah sebagaimana 
caraku berpikir (Paryono, 2012:48) 
TL:  
She also did not think of Syari’ah as the way I think.(Paryono, 
2012:48) 
b. Target Language Adjusts 
SL: The children are crying because they see a giant bull-
dozer passing by. 
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TL:Anak-anak kecil itu menangis karena melihat buldoser 
raksasa melintas. 
2. Specification  
Specification means leaving the cultural specific items in its 
untranslated form, but adding information that is not present in the 
source text, making the target text more specific than the source 
text. This is done in one of two ways either through Explicitation 
or Addition (Pedersen, 2005:4). 
a. Explicitation 
It could be seen as a strategy involving the “expansion of the 
text, or spelling out anything that is implicit in the source text” 
(Pedersen, 2005:4-5). In most cases, the examples of this are 
“the spelling out of an acronym or abbreviation … or the 
completion of an official name” (Pedersen, 2005:4-5). In other 
words, it is a strategy that applied with the intention to hide the 
original CSI and replace it with what it stands for. It is for the 
sake of the target readers for they are unlikely familiar with the 
CSI. 
SL:  
“, sekaligus menghabiskan masa lima tahun mereka 
membangga-banggakan anaknya yang lulus UMPTN, masuk 
ITB, dan …” (Lestari, 2012:49) 
TL:  
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“For five years, they had enjoyed their daughter’s 
achievements: she had gained entrance to the Bandung 
Institute of Technology, one of the most prestigious 
universities,” (Aveling, 2010:46) 
ITB is one of the prestige universities in Indonesia, and to be 
accepted in such university alone is considered as an 
achievement. The term ITB is familiar for Indonesian readers. 
They can instantly connect to the concept of ITB as the prestige 
university. Therefore, the author does not bother to mentioning 
that the ITB is a university. Unlike the source readers, the 
target readers are unfamiliar to the term ITB alone. Therefore 
the translator decides to expand it in the target text in order to 
give the target readers a smooth reading. 
b. Addition  
The translator intervenes to “give guidance to the target text 
audience” by adding the culture specific item’s sense or 
connotation meaning along with keeping the culture specific 
item in the target text in its original form. 
SL:  
“Warta menirukan calung dan Darsun menirukan gong tiup. 
Hayo!”(Bumi, 2011:44). 
TL:  
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“Warta can be the calung xylophone and Darsun the blown 
gong, Let‟s go!”(Bumi, 2011:44). 
The word xylophone is added to give a clear concept of what 
calung is. 
3. Direct translation  
Pedersen (2005:5) states that in direct translation, “the semantic 
load” of the culture specific item is unchanged, “nothing is added 
or subtracted … or effort made to transfer connotations…” 
(2005:5). Based on the outcome of the strategy Pedersen divides 
this strategy into two subcategories, namely calque and Shifted. 
Unlike the strategies of Specification and Generalization, the 
semantic load of the source text of culture specific items is 
unchanged: nothing is added, or subtracted. There is no effort made 
to transfer connotations or guide the target text audience in any 
way. In the present model, the strategy is divided into two 
subcategories, based on the outcome of the strategy: Calque and 
Shifted. A calque would be the result of stringent literal translation 
and it may appear exotic to the target text audience. 
a. Calque 
Calque is caused by a literal translation or word for word 
translation. Pedersen considers the result of this translation 
strategy “may appear exotic to the target text audience” 
(Pederson, 2005:5). 
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SL: 
Pick up the kids, call the face painter, get lactaid (Anindia, 
2013:19) 
TL:  
Jemput anak-anak, memanggil tukang cat wajah, dapatkan 
lactaid(Anindia, 2013:19) 
b. Shifted  
It is regarded as the less source language oriented by Pedersen 
himself. “The only shifts that are made when a calque is 
produced are obligatory ones, required by the differences 
between source language and target language.”(Pedersen, 
2005:5) He states that this strategy makes the culture specific 
item in the target text more ‘unobtrusive’ or more humble.  
7. Translation for Teaching Foreign Language 
In recent years, foreign language curriculum has become more 
prevalent. Teaching foreign language is not only teaching the language but 
also teaching its culture. But there were some teacher ignore the concept 
or deny that teaching culture in their classroom. Culture is forefront 
whether the approach, method used, technique used, greetings used every 
day and etc. For example, when we try to teach our students about 
greetings in the classroom we also have to teach them about the 
differences made in formal greetings, casual greetings, in greetings of 
young to old and vice versa, employee to employer bows, shake hands and 
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etc. It cannot be denying that teaching language server an excellent 
introduction to the culture of source language. Every language lesson from 
drills, fill in the blanks, dialogue and others it must be cultural no matter 
what. Recognizing the culture lesson to be learned for what they are and 
making the most of them enhances the learning experience. It is strengthen 
with the theory from Hervey and Higgins (1992:35) that translation is a 
conscious process of learning. In the translation process there are two 
types of activities both of which require full engagement of the learner. 
The first activity is to “understanding” the source text and the second is 
formulating it in the target language. Then, according Duff (1990:10-11) 
translation is a kind of community activity, which is practiced within a 
meaningful context. It can enhance the interaction between the teacher and 
the students, among the students themselves due to the fact that there was 
no absolute way for rendering the text.  
Teaching materials are key component in most language program. 
In this study, the researcher tends to use translation in teaching learning 
activities. Using translation as a technique has had many pros and cons. 
For many years it was right at the heart of language teaching, and indeed it 
was one of the basic elements of language in the universities and school 
(Duff, 1996:156). However, for the past few years translation has been put 
aside and used from time to time in our course.  
Translation was an important technique for teaching the new 
language. It can be seen when we first time teach the new vocabulary of 
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source language we also must use translation technique to translate the 
word into the target language and vice versa. But this translation technique 
intend to Grammar Translation Method. This technique was frequently 
used in the process of teaching learning activities. It was used for 
explaining the new words, grammar forms, and structures in order to 
master the foreign language. However, excessive of the role of the 
translation in teaching foreign language may lead in complete failure. 
In 1923 a study undertaken on the state of foreign language 
teaching concluded that no single method guarantees successful results 
(Richards and Rodgers, 2001:155). This study published as the Coleman 
Report. It is advocated that a more reasonable goal for a foreign language 
course would be a reading knowledge of the foreign language achieved 
through the gradual introduction of word and grammatical structures in 
simple reading texts.   
Then, the Audio Lingual Method attends to develop target 
language skill without any reference from the mother tongue. This method 
was one of the further developments. According to Stern (1991:203-218) 
Cognitive Approach is a reaction to the Audio Lingual Method 
rediscovered valuable feature in the previous methods and thus 
emphasized translation. In this way the role of the mind, mentality 
activities, conscious and meaningful learning were also emphasized. The 
natural outcome of this emphasis was the revival of translation as a means 
of making the learning more meaningful and contextual. 
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Then, Communicative Approach was firstly developing in Great 
Britain in the 1960s. Noam Chomsky (Savignon 1991:264) demonstrated 
that the standard structural theories of language were incapable of 
accounting for the creativity and uniqueness of individual sentences. 
Therefore it was a shift from the insistence on the mere mastery of 
grammatical structures to the emphasis on communicative proficiency. But 
according to Hedge (2000:22) it is worth that the phrase “communicative 
competence’ was also used to relate to the psychological, cultural, and 
social rules which discipline the use of the speech. Therefore, the 
communicative approach challenge the prevalent Audio Lingual Method, 
promoted the idea of social and cultural knowledge were necessary 
prerequisites for understanding and using linguistic forms.  
Teaching English in higher education is quite different from 
teaching it at secondary school. In vocational high school teacher teach the 
specialized vocabulary in certain domain and it is complex task. Moreover, 
the students come from different educational background with lack of 
knowledge and no desire to involve in teaching learning activities. 
Therefore, the students must realize the importance of learning English in 
this globalization era. What the students think and feel about language 
learning is great importance in language teaching and this should be taken 
into account in any course planning (Nunnan, 1999:2).  
Translation makes the students develop their English Skills. It is 
obvious that before the translator can translate any text, she should read 
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the text carefully, trying to make sense of the sentence structure, context 
and also register. Translation is a conscious process of learning. In the 
translation processes there are two types of activities involve. The first 
understands the source text and the second is formulating it in the target 
language (Hervey and Higgins, 1992:56). Then according to Duff (1996:5) 
translation is a kind of communicative activity, which is practiced within a 
meaningful context. It develops interaction between the teacher and the 
students and also among the students themselves due to the fact that there 
were no absolute methods for rend the text and material from teacher to 
students. 
  According to Leonardi (2011:86) translation as a pedagogical tool 
can be successfully employed at any level of proficiency, at school or 
University, as a valuable and creative teaching aid to support, integrate 
and further strengthen the four traditional language skills: reading, writing, 
speaking and listening. One of the possible ways to integrate translation in 
foreign language classes can be through the use of translation activities. 
Moreover, Translation plays a very important role in an increasingly 
globalised world and in increasingly multilingual Europe where it is used 
on daily basis (Leonardi, 2010:17). And also Leonardi (2010) claims that a 
good translation should flow naturally, re-create both the style and the 
context of the original text, and follow target language conventions. As 
translation, it is regarded a communicative activity, it involves 
communication between the teacher and the student. Learners are 
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encouraged “to discuss rights and wrongs as well as problems related to 
the translation task” (Leonardi, 2009:145). On the other hand, students are 
requested to talk to both the teacher and other learners, and through 
listening to both the lecturer and the students improve their listening skills. 
On the one hand, translation includes listening and speaking due to 
teacher and students’ interaction discussing problems related to the 
translation task and translation tasks, besides, could also include sight 
translation and interpreting practice (Leonardi, 2010:24). Not only that, if 
properly designed, teaching English using translation can be used to 
enhance the four skills of reading, writing, listening and speaking and 
develop accuracy, clarity and flexibility (Duff, 1989:7). Besides that 
according to Cook (2010:20) puts it, “being able to translate is a major 
component of bilingual communicative competence”. 
Translation tasks do certainly resemble real world practice, 
especially in today’s globalized world, in which translating into both 
native and foreign languages is common in translators’ professional life, 
even if it is not the ideal situation (Carreres, 2006:6). Translation can be 
used as an evaluative technique in reading and writing classes. It happen 
because the reading skill is totally unobservable, comprehension should be 
inferred from the other behavior. It is important to be able to accurately 
assess student’s comprehension. Then, it is strengthen with the theory that 
translation can be used as a means to improve students’ analytical skills 
and problem-solving strategies, and as a means to interact and practice 
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language skills as in any foreign language class when commenting or 
discussing the problems encountered in translations (Leonardi, 2010:29) 
Researchers Nolasco and Arthur (1995:59) suggest that translation 
activities should meet the following criteria: 
a. Language is used for a purpose. 
b. Translation activities create a desire for communication. 
c. Translation activities encourage students to be creative and contribute 
their ideas. 
d. Students are focused on what they are saying, rather than how they are 
saying it. 
e.  Students work independently of the teacher. 
f.  Students determine what to say or write. 
Moreover, translation activities need not to be used in isolation, but 
should be included in an inherent part of the language learning course. In 
this research the researcher wants to develop the way of teaching with 
combining discovery learning and also grammar translation method. At 
first the student will try to look up for the material about the routine text 
then they have to make it by their self. And then the teacher will give the 
example of the routine text from native speaker which is contains of 
cultural specific items. This is will be done in order to ensure the students 
fully understand about the materials. 
8. Teaching Routine Activities for First Grade Students of Vocational 
High School 
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Teaching is the process of transferring or giving information about 
the materials of lesson from teacher or mediator to the student by 
instruction. According to James H. Stronge (2007:22) says that teaching is 
systematic process of planning, designing, preparing, practicing and 
evaluating the learning activity in order to reach the aim effectively. It 
means that the teachers must be able to choose the effective technique of 
teaching. Teachers should not only be able to present the material in the 
interesting way but they should also be able to create a new technique 
based on their own experience. Teaching a foreign language is not easy. 
The teachers should know what characteristics of their students and choose 
the most suitable technique for them. 
In line with this statement, Ovando and Collier (2003:345) state 
that good teachers are constantly searching for a new way to make the 
school world be meaningful to the student without wearing down the 
curriculum or presenting material over student’s head. According to the 
statement above, the researcher concludes that every teacher is allowed to 
search for a new technique to give the student a comfortable class 
In teaching English mean teaching the text. Texts are always 
produced in a context. While texts are produced by individuals, individuals 
always produce those texts as social subjects in particular, social 
environments. In other words, texts are never completely individual or 
original, they always relate to a social environment and to other texts 
(Knaap and Watkins 2005:18). When we teach the new language, the 
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teacher teaches about vocabulary first in the elementary school, and then 
teaches the students to construct the sentence. In this step the students 
should be able to understand the meaning of the text whether in source 
language or target language. What the researcher referring is all of the 
teaching learning activities need a text. A text can be too hard or too easy 
for the children. If the text is too easy, there was nothing the students 
learned from the text. It is because the students already know the word and 
the meaning of the text and without teacher support can answer the 
question. That is why the teacher use text which is contains cultural 
specific items. Beside it is to enrich cultural knowledge of the students but 
also to check the ability each students. 
 According to Knaap et.al (2005:29-30) characteristic of the text 
can be divided into three, there are literary text, factual text and media 
text. Literary texts are including the broad range of texts that reflect and 
interpret individual and social life, whether real or imaginary. Literary 
texts can deal with everyday experience in a way that lifts readers beyond 
the everyday. Then, factual texts are include those texts that have the 
primary aim of communicating knowledge as it has been educationally 
defined, classified and constructed. Factual texts deal with the exchange of 
knowledge (learning) in all of the learning areas. Many factual texts such 
as technical descriptions, explanations and procedures tend to be driven by 
purpose and seek to be efficient and effective in their transmission. At last, 
media texts are any texts (whether literary or factual) that are used in 
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channels of mass communication such as print, broadcasting, cable, film 
and video. 
In this study the researcher will analyze the use of ideology of 
translation for teaching routine activities. According to Jones (2012:2) 
Routine habits or daily activities are frequent activities in both present 
tense (things they do every day or usually do) and present continuous 
(what they’re doing right now). According to Collins Dictionary, 
a routine is the usual series of things that you do at a particular time. 
A routine is also the practice of regularly doing things in a fixed order. It 
can be said that routine text is the text that contains the usual series of 
things that we do in particular time.   
B. Related Studies 
There are some earlier researches used as a reference in doing this 
research. The first earlier research entitled Teaching Foreign Languages 
through Translation: Considering Multiple Intelligences. This research was 
conducted by Cristina Mallol Macau in 2003. This research was about  the 
relationship between pedagogy, translation, foreign languages, multiple 
intelligences and a “new” methodology that can be applied to Teaching 
English as a Foreign Language (TEFL) called Neurons-Linguistic 
Programming (NLP).  
The methodology she used during my project was synthesize what she 
have read while carrying out experimental research on whether translation is a 
useful tool, and to explore the possibility of applying the different 
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intelligences to translation activities in order 7 to reach all the students in a 
classroom. 
She discovered that every time human beings learn something, they 
have to go through the same steps: unconscious competence (before trying to 
learn something do not even know it exists), conscious incompetence (when 
begin to learn you realize that do not know it), conscious competence (learn 
the skill but have to think about what we are doing) and unconscious 
competence (if we have learned a skill very well, it reaches a point where it 
becomes automatic). Then she also stated that there are many foreign language 
teaching theories and methods to be considered while teaching, though any 
method applied exclusively, that is to say, any abuse of the application of one 
method would lead to unsuccessful language learning, that is why teachers 
should adopt a mixture of all the methods, approaches, techniques and theories 
known, to fit better the students’ interests and needs, as well as their 
motivation. 
She said that translation taken as a communicative act can be very 
diverse, imaginative, real and motivating, as well as useful because, through 
translation activities, accuracy, clarity and flexibility are developed. But 
translation is not only a conscious activity but in low foreign language levels it 
is also an unconscious mean of learning, as learners associate the new words 
to their world knowledge or L1. Through these associations they explore true 
and false cognates which, in both cases, help to develop their Foreign 
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Language. So taking control over these unconscious translations is another 
mean of improving Foreign Language learning. 
For the teacher she thought that was essential to provide different 
solutions, to accept other viewpoints and to focus on the aspects and that 
would probably be attained through an accurate knowledge of translation 
theories. The same happens with the theories to TEFL, the more the teachers 
know the better they will accept students’ learning preferences.  
Now, concerning the diverse learning styles, we should consider the 
different types of intelligences which exist and, depending on the student 
types, one or another translation activity matching these learning styles should 
be applied. So, how do students learn? How do they perceive the world? 
People learn mostly through some, not just one, of their senses and those are 
the ones that should be reinforced. The others should be trained in order to be 
able to use them when needed. So, linked to these perceptual styles, there are 
multiple intelligences being developed. For example, someone who is good at 
music will probably have their auditory system developed. Through 
translation activities we could reinforce all these learning styles, and 
consequently strengthen all the different intelligences. 
Then, the next research was done by Imanina Resti Sujarwanto in 
2014. The title of her research is Foreignization and Domestication Ideologies 
in the Translation of Indonesian Culture-Spesific Items of Rambe’s Mirah 
Dari Banda into Pollard’s Mirah Of Banda. It discusses the treatment of 
culture specific items in Novel entitled Rambe’s Mirah Dari manda. It is   
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analyzing the strategies used in translating them and revealing the ideology of 
cultural specific items in the translation of Rambe’s Mirah Dari Banda. This 
research discovers 108 culture specific items in 374 pages of the source novel. 
This research also found that the all strategies in translating the 
cultural specific items proposed by Pedersen were employed by the translator 
in translating culture specific items, namely, retention, specification, direct 
translation, generalization, substitution, omission and with the addition of 2 
kinds of mixed strategy (combination of two sub-strategies). 
From 108 data findings, it is found that the ideological tendency of the 
translation of the culture specific items is the domestication ideology. The 
ideology is indicated by three strategies consisting of translation using 
generalization, substitution (cultural substitution and sense transfer) and 
omission. But in this research, the researcher tends to reveal how ideological 
tendency implemented for teaching in senior high school and what is the 
strategy for doing that. 
Then the next related studies entitled The Role of Translation in 
Foreign Language Teaching. It was done by Gisela Florentina in 2007. This 
article deals with the issue of how translation might be used as a teaching 
technique in language classes. It initially presents a short historical technique 
review of the issue. It is also presenting some major reasons for taking 
translation as a teaching technique. This study offers some practical guidance 
for incorporating the technique in the classrooms and the methods of using 
bilingual texts.  
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From Gisela’s study the researcher can get some good reason for the 
purposeful inclusion of translation activity in our classroom. First, as a 
communicative activity it enhances the interaction between teacher and the 
students and among the students themselves. Second, it is being a conscious 
process of language learning. It is fully engages the learner in the teaching 
learning process. The third, translation helps students develop their reading 
comprehension abilities. Fourth, it can be used as evaluative technique for 
checking the comprehension of the students. However, in order to obtain those 
benefits the teacher should give prior guidance on the practical procedures of 
translation activity and encouraged the students to work in group to get the 
best translation result.  
Then the other previous study was conducted by Vanessa Leonardi in 
2011 entitled Pedagogical Translation as a Naturally-Occurring Cognitive and 
Linguistic Activity in Foreign Language Learning. Her paper is aimed at 
showing the potentially beneficial role of translation in the Foreign Language 
class and it will be argued that language learning can be positively supported 
by a functional use of translation in a sort of “bilingual approach”. The aim of 
her paper is twofold. Firstly, it attempts to explain what is meant by 
“pedagogical translation” and how this activity could be successfully used in 
the classroom. Secondly, it will provide a practical example of how first 
language can be used through translation activities as a successful mediation 
skill in the primary school English classes through the application of the 
Pedagogical Translation Framework (PTF) developed by Leonardi (2010). 
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Her study argues that both translation and foreign language teaching 
allow communication across languages. They should be integrated with one 
another rather than excluding each other. This means that translation is viewed 
as a valid and valuable pedagogical tool in foreign language teaching aimed at 
enhancing learner’s communicative competence and strengthening writing, 
reading, speaking and listening skills. 
Her study argued that translation cannot be avoided as students are 
persistently translating into and out of their first language when learning a 
foreign language. If they are told how to use translation skills properly, then 
they can make the best out of their learning. Pedagogical translation should 
not be thought of as a means aimed at training professional translators but 
rather as a means to help learners acquire, develop and further strengthen their 
knowledge and competence in a foreign language (Leonardi 2010:17). It is 
wrong to think of translation as an exclusive exercise aimed at teaching 
learners how to translate. Translation in foreign language classes allows better 
understanding of language structures and, at the same time, it encourages 
analytical and problem-solving skills. Through translation exercises students 
have the possibility to compare and contrast structures and lexical items. In 
other words, pedagogical translation is a naturally-occurring cognitive, 
linguistic and communicative learning activity to be promoted rather than 
neglected. 
But in this research, the researcher will not elaborate the benefit of the 
translation for teaching learning activities as the previous study. But this study 
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will discuss about cultural specific items material for teaching routine texts in 
first grade of SMK Negeri 1 Boyoalali. It also offer the way in implementing 
the foreignization and domestication ideology for teaching leaning process. 
The researcher chooses this topic because many people have been neglected 
that translation is one of the important technique in teaching learning process. 
Then this study also discuss about the ideological tendency in cultural specific 
items of translation can be influence the teaching routine text. The researcher 
does hope that the implementation of the research can go well according to the 
plan. In addition, the inputs and suggestion also be expected in case of the 
improvement of this proposal. 
 
C. Conceptual Framework 
The conceptual framework is the system of concepts, assumptions, 
expectations, beliefs, and theories that supports and informs your research is a 
key part of your design (Miles & Huberman, 1994:18). Miles and Huberman 
(1994:18) also defined a conceptual framework as a visual or written product, 
one that “explains, either graphically or in narrative form, the main things to 
be studied the key factors, concepts, or variables and the presumed 
relationships among them”. This research wanted  to reveal what are the types 
of cultural specific items found in the teaching routine activities and how it is 
implemented for teaching. The ideology tendency can affect the strategies of 
the translator to translate the text from source language to target language. It 
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can be said that the strategies of translating the text will reveal the preferred 
ideology chosen by the translator.  
As the researcher said before that strategy of translation can reveal the 
ideology tendency. The researcher wanted   to reveal the strategy, the 
implementation and also the effect through teaching activities. The researcher 
adopted the classification of culture specific items by Peter 
Newmark(1988:95). They are 5 kinds as follow: 
1. Ecology 
2. Material culture 
3. Social culture  
4. Organization, customs, activities, procedures and concept 
5. Gestures and habit 
According to Pederson(2005:1-18) there are six strategies which are 
dived into two poles of ideology. The first one is Foreignization strategies that 
consist of Retention (complete and target language adjust), Specification 
(explicitation and addition) and Direct translation (calque and shifted). The 
second is Domestication strategies that consist of Generalization, Substitution 
(cultural substation, sense transfer and situational paraphrase) and Omission. 
The strategies of translation in foreignization ideology are as follow: 
1. Retention 
Retention is the most source language oriented strategy, as it allows an 
element from the source language to enter the target language. This is 
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done by two strategies. They are complete strategy and target language 
adjust strategy. 
2. Specification  
Specification means leaving the cultural specific items in its untranslated 
form, but adding information that is not present in the source text, making 
the target text more specific than the source text. This is done in one of 
two ways either through Explicitation or Addition. 
3. Direct translation  
Unlike the strategies of Specification and Generalization, the semantic 
load of the source text of culture specific items is unchanged: nothing is 
added, or subtracted. There is no effort made to transfer connotations or 
guide the target text audience in any way. In the present model, the 
strategy is divided into two subcategories, based on the outcome of the 
strategy: Calque and Shifted. A Calque would be the result of stringent 
literal translation and it may appear exotic to the target text audience. 
The strategies of translation in domestication ideology are as follow: 
1. Generalization 
Generalization means replacing a cultural specific items referring to 
something specific by something more general. Typically, this involves 
hyponymy but in a wide sense. As the form of the culture specific items of 
target text can retain uniqueness of referent. 
2. Substitution  
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This strategy involves removing the cultural specific items of source text 
and replacing it with something else, either a different cultural specific 
items or some sort of paraphrase, which does not necessarily involve a 
cultural specific items. These categories are divided into two. There are 
cultural substitution and paraphrase.  
3. Omission  
Omission is a valid translation strategy, and in the present model, it simply 
means replacing the source text of cultural specific items with nothing. 
The last framework covers about how ideology can influence the way 
of teaching routine activities. As we know that in Indonesia, national 
curriculum is started to use in 2013. By the time every school in Indonesia 
have to use this curriculum in every lesson on their school. In 2013 
curriculum, teacher tends to use discovery learning to teach their students. But 
in reality the act of a teacher is still needed to give their students examples, 
explanation and guidance. So as a teacher we should have four English skills 
such as writing, speaking, listening, and reading. Not only that teacher also 
have to be able to translate the text well and having knowledge about the 
culture of the foreign language.  
D. Analytical Construct 
This research wanted to reveal and to discuss the ideologies of the translator in 
translating the culture specific items found in teaching routine activities. The 
ideologies are traced through the techniques employed by the translator and 
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leads to the implementation of ideology of translation in teaching routine 
activities in SMK Negeri 1 Boyolali.  
 
 
 
 
 
 
 
 
 
Figure 2.4 Conceptual Framework 
  
Source text Target 
text 
Technique and 
Strategies 
Domestication  
Foreignization  
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CHAPTER III 
RESEARCH METHODOLOGY 
A. Research Design 
Creswell (2009:5) argued that research design is refer to as the plan or 
proposal to conduct the research, involves the intersection of philosophy, 
strategies of inquiry, and specific methods. The research is a qualitative 
research in nature. More specific, it belongs to a descriptive qualitative 
method concerning with providing the description of the phenomena. Creswell 
(2009:4) stated there are three types of a research design there are Qualitative 
Research, Quantitative Research, and Mixed Method Research. Creswell 
(2009:4) also stated that Qualitative Research is a mean for exploring and 
understanding the meaning individual or group ascribe to a social or human 
problem. 
The researcher used document analysis design that categorized into 
descriptive qualitative research. Then, document analysis in education have 
been aimed at anwering question directly relating to the material analyzed. 
Content analysis is a sistematic, replicable technique for compressing many 
words of text into fewer categories based on explicit rules of coding 
(Krippendorf, 1980: 15). Krippendorf notes that many content analysis 
researches are motivated by the search for techniques for infer from symbolic 
data which would be either too costly or too obtrustive by the use of other 
techniques. 
51 
 
 
 
The data of this research are in the forms of words and phrases that can 
be categorized into culture specific items and their Indonesian translation. The 
data were obtained by using content analysis and observation. In content 
analysis, the data were collected manually from the source text. The 
observation is also conducted in order to get the data directly from the class. 
To gain trustworthiness, triangulation was applied in this research, more 
specifically triangulation theory and methodology. Triangulation theory was 
conducted by using different perspectives to elaborate the problem. Then, 
triangulation methodology was conducted by compiling the data with different 
methods. To gain trustworthiness the researcher will use different method to 
collect the data such as observation. Beside that the researcher also will uses 
participant observation, filed note, and documenting the activities using 
camera.  
B. Source of the Data 
According to Lofland (in Moleong, 2001:112) the primary data source 
of qualitative research are words and action as a substitute data. The source of 
the data refers to the subject from which the data are obtained (Arikunto, 
2010: 172).   
In this research the researcher uses observation method to collect the 
data. The observation was done by doing observation and note taking 
technique. The researcher tends to collect the data directly through the class 
and also asked the teacher to give the translation text of routine activities to 
analyze it. 
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The research data in this study are collected in form of information 
about culture specific items found in teaching routine activities in first grade 
of SMK Negeri 1 Boyolali in academic year 2017/2018.  
Data sources are a very important part for researchers because the 
accuracy of selecting and determining the type of data source will determine 
the accuracy and the wealth of data or information obtained. Data will not be 
obtained without any data source. No matter how interesting a problem or 
topic research, if the source data is not available, then he will have no meaning 
because it will not be able to be studied and understood (Sutopo, 2002:49). 
According to Sutopo (2002:49) the sources of the data in this research are 
included events and document. The explanations are following: 
1. Events  
The events are in the form the English teaching activities using 
foreignization and domestication ideology for teaching routine activities at 
first grade of SMK Negeri 1 Boyolali in academic year 2017/2018. 
2. Document  
The document in this research was translation text concerning the use of 
translation for teaching routine activities at first grade of SMK Negeri 1 
Boyolali in academic year 2017/2018. 
The result of collecting the data is translation text in routine activities 
at first grade of SMK Negeri 1 Boyolali. The routine activities text made by 
the teacher to give to the students as the example of the routine activities. The 
text consists of paragraphs contain cultural specific items. 
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C. Research Setting 
This research was carried out SMK Negeri 1 Boyolali in the academic 
year 2017/2018. The research conducted in two months from March up to 
May. The reason why the researcher choose SMK Negeri 1 Boyolali because 
it is located in Boyolali regency in which the researcher live and also SMK 
Negeri 1 Boyolali is the best Vocational High School in Boyolali Regency and 
always graduating their students with good mark. Moreover, the teacher also 
using 2013 curriculum and also using the discovery learning mixed with 
grammar translation method in order to make the students fully understand the 
materials. This method can be known by the researcher by doing pre research 
before.  
Table 3.1 Table of Research Schedule 
 
No 
 
Activities 
 
December 
 
January 
 
February 
 
March 
 
April 
 
May 
 
June 
1. Make the 
research title 
X       
2. Making 
proposal 
X       
3. Collecting 
the data 
X X X X X   
4. Seminar 
proposal 
     X  
5. Permission X     X X 
54 
 
 
 
of the place 
6. Chapter 
1,2,3 
revision 
     X X 
7. Research       X X 
8. Chapter 4, 5      X X 
9. Munaqosyah         
10. Covering 
the research 
       
 
D. Research Subject 
The research subject in this research was all of the tenth grade or first grade 
students of SMK Negeri 1  Boyolali. It is consist of many major such as 
Adminstrasi perkantoran, Akuntansi, Jasa Boga, Multimedia, Pemasaran and 
others. The average number of each class is 34 students. The total number of 
the students is 373. 
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No Class 
Students Quantity For Each 
Class M  F 
1 Multimedia 1 12 20 32 
2 Multimedia 2 11 21 32 
3 Bisnis Daring Dan Pemasaran 1 4 26 30 
4 Bisnis Daring Dan Pemasaran 2 0 31 31 
5 Otomatisasi Dan Tata Kelola Perkantor 1 4 31 35 
6 Otomatisasi Dan Tata Kelola Perkantor 2 0 36 36 
7 Akuntansi Dan Keuangan Lembaga 1 0 36 36 
8 Akuntansi Dan Keuangan Lembaga 2 4 32 36 
9 Akuntansi Dan Keuangan Lembaga 3 0 36 36 
10 Tata Boga 1 5 30 35 
11 Tata Boga 2 0 34 34 
TOTAL STUDENTS OF FIRST GRADE SMK NEGERI 1 
BOYOLALI 
373 
 
Table 3.2 Table of Students of First Grade of SMK Negeri 1 Boyolali 
in Academic Year 2017/2018 
1. Sampling  
Sampling is the process selecting a number of individuals from a 
population (Frankel and Wallen, 2000:670).  Then it is strengthen with the 
teory came from Max (2005, 5) in qualitative research, only a sample (that 
is, a subset) of a population is selected for any given study. The study’s 
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research objectives and the characteristics of the study population (such as 
size and diversity) determine which and how many people to select. 
In this study the researcher uses cluster random sampling or snowball 
sampling that all class has the same chance and the same freedom to be 
chosen as the sample. Then it is strengthen with theory from Keppel(1991) 
stated that with random selection or random sampling each individual has 
equal probability of being selected from the population, ensuring that the 
sample will be representative of the population 
Snowballing is also known as chain referral sampling. It is considered a 
type of purposive sampling. In this sampling, participants or informants 
with whom contact has already been made use their social networks to 
refer the researcher to other people who could potentially participate in or 
contribute to the study. Snowball sampling is often used to find and recruit 
“hidden populations,” that is, groups not easily accessible to researchers 
through other sampling strategies. (Max, 2005:6) 
The steps of selecting the class are as follows:  
1. Making list for all the classes  
2.  Giving each class a code  
3. Writing each code in a piece of paper and enrolling the pieces  
4. Putting the rolled paper into a box  
5. Taking the rolled paper randomly and the result will be the sample of 
the research.  
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The samplings of this research were all of the students of Otomatisasi dan 
Tata Kelola Perkantoran  Major and Bisnis Daring dan Pemasaran Major.  
E. Research Instruments 
In qualitative research they are two instruments involved. They are the 
researcher as the main instrument and other instruments such as tape recorder, 
field note, and data sheets. According to Moleong (2001:121) states that in 
descriptive qualitative research, the researcher plays the role as the designer, 
the data collector, the analyst, the data interpreter, and the reporter of the 
research findings. Therefore, the main instrument in this research is the 
researcher due to his role as a describer and explainer of the data. The 
secondary instrument is the data sheet which is used to record and classify the 
data. The data sheets was taken when the researcher conduct the observation. 
According to Creswell (2009:181) qualitative observations are those in 
which the researcher takes field notes on the behavior and activities of 
individuals at the research site. In this field note the researcher records, in an 
unstructured or semi structured way, activities at the research site. Table 2 is 
the example of the data sheet and field note form. Table 3. 3 Data Sheet 
C
O
D
E 
S
T 
T
T 
TYPES 
STRATEGIES 
FOREIGNIZATION DOMESTICATION 
E
C  
M
C 
S
C 
O
C 
G
H 
R
C 
R
T 
S
E 
S
A 
D
T 
D
T
S 
G
R 
S
C 
S
P
S 
S
P
T 
O
M 
                                      
 
58 
 
 
 
Table 3.4 Field Note 
No Field Note Number :  Activities 
1.  Date    :  
Place :  
Time :  
R : Researcher 
ET : English Teacher 
S : Student 
Time :  
 
 
F. Research Procedures 
1. Technique of Collecting the Data 
Creswell (2009:176) said that the data collection steps include 
setting the boundaries for the study, collecting information through 
unstructured or semi structured observations and interviews, documents, as 
well as stabling the protocol for recording the information. In this research 
the researcher uses observation method and document analysis to collect 
the data. The observation was done by doing observation and note taking 
technique. The researcher tends to collect the data directly through the 
class. Then the note taking technique was used in order to collect and 
classify the cultural specific items found in teaching routine activities. 
Moreover the researcher also tends to see how is the implementation of 
ideological tendency in teaching learning activities in first grade of SMK 
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Negeri 1 Boyolali. The data collected in this research are primary data 
because it is taken directly from the source text. 
In a qualitative research, the researcher herself acted as the main 
instrument. The researcher designed this research. Then, in collecting the 
data, the researcher, as the main research instrument, took the data by 
doing interview, questionnaire, observation and taking field note. Then the 
technique of collecting data as follow: 
a. Organize and prepare the data for analysis. This process involves 
sorting, arranging and grouping the data. 
b. Then the researcher coding and organizing related segments of data 
into categories of cultural specific items and translation strategies. 
c. Represent the data in the research report. 
In collecting the data, the researcher make coding of the data found 
to make it easier to analyze. According to Miles and Huberman (1994:65) 
codes are efficient data labeling and data retrieval devices. They empower 
and speed up analysis. And also Creswell (1994:66) stated that in coding 
firstly we have to create a start list of codes prior to fieldwork is helpful. It 
forces the analysis to tie research question or conceptual interest directly 
to the data. Smith and Davies (2010:155) argue that coding does not 
constitute the totality of data analysis, but it is a method to organize the 
data so that underlying messages portrayed by the data may become 
clearer to the researcher. In line with Smith and David, Charmaz (2006:46) 
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describes coding as the pivotal link between data collection and explaining 
the meaning of the data. The coding of the data for example as follow: 
Data 1: 1/MC/RC 
From above example the coding means the data is number 1. It is 
included types of cultural specific items of material culture and included in 
strategies of foreignization.  
Bellow is the abbreviation for the coding of the data: 
1 : number of the data 
EC : Ecology 
MC : Material Culture 
SC : Social Culture 
OC : Organization, Customs, Activities, Procedures 
GH : Gestures and Habits 
RC : Retention – Complete 
RT : Retention – Target Language Adjust 
SE : Specification – Explicitation 
SA : Specification – Addition 
DTC : Direct Translation – Calque 
DTS : Direct Translation – Shifted 
GR : Generalization 
SC : Substitution – Cultural Substitution 
SPS : Substitution – Paraphrase – Sense Transfer 
SPT : Substitution – Paraphrase – Situational Paraphrase 
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OM : Omission 
TLA : Target Language Adjust and Addition 
AS: Addition and Shifted 
2. Technique of Analyzing the Data 
According to Creswell (2009: 171) “the process of data analysis 
involves making sense out of text and image data”. Then, Creswell 
(2009:184) also stated that process of data analysis involves making sense 
out of the text and image data. It involves preparing the data for analysis, 
conducting different analysis, moving deeper and deeper into 
understanding the data, representing the data, and making an interpretation 
of the larger meaning of the data. 
Data analysis technique used in this research is with using 
interactive analysis model. According to Miles & Huberman in H.B. 
Sutopo (2002: 91-93) the model consists of three main things namely as 
the following: 
1. Data Reduction 
Data reduction is the first component in the analysis and aslo it 
is part of the analysis process that reinforces, shorten, focus, discard 
things that are not important, and organize the data in such a way that 
the conclusion research can be done. Data reduction is continuous 
throughout the study. Data reduction already takes place since the 
researchers make decisions about the framework conceptual work, do 
case selection, compile research questions, and also time-define ways 
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data collection to be used. At the time of collection data progresses, 
data reduction is done by making a summary of the data records 
obtained in the field. In compile the summary of the researchers also 
made the coding, focusing on themes, setting limits on issues, and also 
writes a memo. The process of reduction is continuous until the final 
report of the research is completed (Sutopo, 2002: 91-92) 
2. Presenting the Data 
The next step after the data reduction process takes place is 
presentation of the data. Presenting the data is organization assembly 
information, descriptions in the form of possible narrative research 
conclusions can be done. Presenting the data is assembled sentences 
are arranged logically and systematically, so when the sentence is 
readable, itwill be easy to understand things that happen and allowing 
researchers to do something about the analysis or other actions based 
on that understanding. Servings the data should refer to the 
formulation of the problem that has been formulated as a research 
question, so that the narrative presented is a description of the detailed 
conditions for tell and answer the existing problems. Data presentation 
in addition to in the form of narrative sentences, can also include 
various type of matrix, image / scheme, network of activity link, and 
also the table as a supporter of his narrative (H.B. Sutopo, 2002:92-93) 
3. Drawing Conclusion and Verification 
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From the beginning of data collection, researcher has to understand 
what the meaning of the various things encountered by recording rules, 
patterns, statements, configurations which may be, cause and effect 
direction, and various propositions. The final conclusion will not occur 
until the processing data collection ends. The conclusion needs to be 
verified to be enough strong and completely accountable. Verification 
can be a repeat activity for the purpose of consolidation, quick data 
retrieval, possibly as a result second thoughts arise across the 
researcher at a time write and collect the data by looking back briefly 
on the note field. In addition verification can also be activities that 
develop the research, for example by way of discussion. Verification 
can also be done with a broader effort by replicating in other data 
units. On essentially the meaning of the data should be tested for 
validity in order to research is more robust and more trustworthy. 
(Sutopo, 2002:93) 
In this research, the analysis process was undertaken by several steps.  
1. The first problem was analyzed after all the cultural specific items 
found in the teaching routine text and was already classified following 
the classification of cultural specific items and translation strategies. 
2. The second problem formulated was analyzed descriptively and then 
the researcher tends to explain how ideological of translation 
implemented for teaching recount text in first grade of SMK Negeri 1 
Boyolali in academic year 2017/2018. 
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After the last step of the analyzing the data, the researcher classify 
the strategies of the translator implemented in teaching and learning 
process.  Foreignization ideology includes three major strategies, namely 
retention, specification and direct translation while domestication ideology 
includes three major strategies namely generalization, substitution and 
omission. 
 
3. Trustworthiness of the Data 
In order to gain trustworthiness the researcher provides some 
parameter tool to check this study. According to Moleong (2014:324-326) 
proposes four parameters as the basis to gain trustworthiness. They are 
credibility, dependability, conformability and transferability. To achieve 
credibility of the study the researcher does the observation in detail and 
also asked the English Lecturer of English Education of IAIN Surakarta 
Ibu Lilik Istiqomah, M.Hum to validate the data. Then this research also 
helped by Kamus Besar Bahasa Indonesia (KBBI) and Oxford Advanced 
Learner’s Dictionary in order to validate the data. 
To gain dependability, triangulation was applied in this research, 
more specifically triangulation theory and methodology. Triangulation 
theory was conducted by using different perspectives to elaborate the 
problem. Then, triangulation methodology was conducted by compiling 
the data with different methods. It can be used interview and observation. 
To gain trustworthiness the researcher will use different method to collect 
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the data such as interview and observation. Beside that the researcher also 
will uses participant observation, filed note, and documenting the activities 
using camera.  
In order to set the conformability this research was checked by an 
expert consultant Ibu Lilik Istiqomah, M. Hum. A peer review also was 
asked to gain more conformability.  
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CHAPTER IV 
RESEARCH FINDING AND DISCUSSION 
This research discovers 50 culture specific items in 8 texts of routine 
activities. The data findings are served as the tables based on the four research 
problems formulated which are the types, the strategies employed by the 
translator, the ideology chosen by him, and the implementation for teaching in the 
class. 
A. FINDINGS AND DISCUSSION 
This chapter contains the findings and the discussions of the analyzed data in 
the thesis. The research findings represent the data findings of the analysis 
served as three parts, namely the table type’s frequencies of culture specific 
items, the table strategies frequencies employed by the translator in translating 
the culture specific items, and the table of ideology frequencies chosen by the 
translator traced from strategies employed. The discussion presents the detail 
explanation of the data findings according to the three research problems. 
Those are the discussions and the detail explaining the types, the strategies 
employed by the translator, and the ideological tendency of culture specific 
items found influence for teaching. 
1. The Types of Culture Specific Items 
As previously mentioned in Chapter II, Newmark (1988: 95) classifies 
culture specific items into five categories. They are ecology, material 
culture, social culture, organization and customs and the last one is 
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gestures and habits. The table shows the frequency and percentage of the 
type of culture specific items found for teaching routine activities. 
Table 4.1 Data Finding of Types of Culture Specific Items 
No Types of CSI Frequency  Precentage 
1 Ecology  0 0% 
2 Material Culture  19 38% 
3  Social Culture  11 22% 
4 
Organization, Custom,Procedure, 
Concept  20 40% 
5 Gesture And Habit 0 0% 
  Total 50 100% 
 
It was shown in the table that the fourth category is in the highest 
rank with 20 data out of 50 total data or 40%. It is then followed by second 
category which is material culture with 19 data or 38% then followed by 
social culture with 11 data or 22% and then the lowest rank of all is the 
first and the last category which is ecology and Gesture and Habit with 
only 0 data or 0%. 
As seen in research findings, the types of culture specific items 
found in teaching routine activities are material culture, social culture and 
organization, custom, procedure, concept. The examples and elaborations 
of each type are elaborated below. 
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a. Material culture  
It basically refers to man made things. It is made purposely to fulfill 
human’s need. This category can cover a wide range of criteria such as 
food, drinks, houses, transportation and etc. It is the second most 
frequent type of culture specific item found in the source text. There 
are 19 data or 38% found under this category. The elaborations of 
some examples are as follow: 
DATA 2:2/MC/DTC 
ST: 
Then, he gets dressed and goes downstairs to have breakfast with his 
family. He always has coffee, cereal, and lots of fruit. 
TT: 
Lalu, dia berpakaian dan pergi ke lantai bawah untuk sarapan dengan 
keluarganya. Dia selalu sarapan dengan kopi, sereal, dan banyak 
buah-buahan. 
In this context, he (the man) does his activities as his routine activities. 
Then he always has breakfast with coffee, cereal and also fruits. The 
word coffee and cereal translated in target language by replacing the 
word with the common word in the target language. 
DATA 5:5/MC, OC/GR 
ST: 
They really enjoy watching their favorite TV programs together. In 
addition, two or three times a week he does exercise in the evening. 
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TT: 
Mereka sangat menikmati melihat program televisi favorit mereka 
bersama. Ditambah lagi, dalam dua atau tiga kali dalam seminggu dia 
melakukan olahraga di sore hari, jadi dia akan tetap kuat dan sehat. 
In this context, they enjoy watching TV replace with the word televisi 
in target language. It will help the reader to understand more the 
meaning. 
b. Social Culture 
This category focuses on only two specific things; work and leisure 
activities such as sport and occupation. There are 11 data (22%) found 
under this category. The elaborations of some examples are as follows. 
DATA 8: 8/MC, SC, OC/SCS 
ST: 
I usually buy one pack of yellow rice with vegetable and meat 
inside. In the boarding house, I eat yellow rice as my breakfast. 
TT: 
Saya biasanya membeli satu bungkus nasi kuning dengan lauk sayuran 
dan daging di dalamnya. Di kos, saya memakan nasi kuning tersebut 
sebagai sarapan. 
In this context, he or she buy one pack of yellow rice as breakfast. In 
target language it is common with this kind of dish. People usually use 
this as meals in the party and other occasional event. But in here she or 
he eat it as breakfast. The translator changed the word … one pack of 
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yellow rice with vegetable and meat… into  Nasi Kuning dengan lauk 
…. 
DATA 22: 22/MC, SC, OC/RT 
ST: 
I always check my emails when I get to work, but I don't 
always reply to them immediately. 
TT: 
Saya selalu memeriksa email saya ketika saya mulai bekerja, tetapi 
saya tidak selalu membalasnya dengan segera. 
In this context, material culture basically is about the things that are 
human made and usually use for helping human life. In this data, it can 
be contain from more than one culture specific items.  
c. Organization, Custom,Procedure and Concept 
Social organization in Newmark’s classification (1988:99-100) 
includes various formal standards that indicate certain hierarchy 
applied in cultures such as terms or references that refer to 
customs/activities/organization related to political, administrative, 
religious, and etc. The examples of these kind culture specific items 
are as follow. 
DATA 25: 25/MC, SC, OC/SP 
ST: 
At 3pm we have afternoon tea, and that is when we usually talk and 
eat cake.  
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TT: 
Pada pukul 3 sore kami minum teh sore, dan saat itulah kami 
biasanya mengobrol dan makan kue. 
In this context, afternoon tea is common habit in the target 
language. The word afternoon tea is translated into … minum teh 
sore…. The translator may regard this as the closest concept of 
afternoon tea and seen as the more familiar term for more target 
readers. 
2. The Strategies in Translating the Culture specific items and the 
Implementation for Teaching Routine Activities 
a. Strategies in Translating the Culture specific items 
This research finds that the all strategies proposed by Pedersen were 
employed by the translator in translating culture specific items, 
namely, retention, specification, direct translation, generalization, 
substitution, omission and with the addition of 2 kinds of mixed 
strategy (combination of two sub-strategies). 
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Table 4.2 Shows the Percentage of the Strategies Employed in 
Translating Culture Specific Items 
No Strategies Frequency Percentage 
1 Generalization 1 3% 
2 Subtitution Cultural 4 13% 
3 Subtitution Paraphrase 4 13% 
4 Omission 0 0% 
5 Retention Complete 1 3% 
6 
Retention Target 
Language Adjust 1 3% 
7 
Specification 
Explicitation 2 7% 
8 Specification Addition 0 0% 
9 
Direct Translation 
Calque 17 57% 
10 
Direct Translation 
Shifted 0 0% 
Total 30 100% 
 
The table above shows that there are 17 (57%) culture specific 
items using Direct Translation in Calque strategy, 4 (13%) culture 
specific items using Substitution strategy in Cultural Subtitution and 
Paraphrase, 2 (7%) culture specific items using Specification strategy 
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in Explicitation, 1 (3%) culture specific items using Generalization, 
Retention in Complete, and Retention in Target Language Adjust 
strategy. 
This part combines the discussion of the first and second 
formulated problem. It aims to analyze the strategies and ideologies 
employed by the translator in translating culture specific items in the 
source novel to the target novel. Adopting Pedersen’s classification of 
ideology, the following elaborations of translation strategies are 
divided into two groups of ideologies, namely foreignization and 
domestication ideologies. To identify and investigate them, the 
researcher employs Kamus Besar Bahasa Indonesia (KBBI) and 
Google. As the attempt in analyzing the translation of culture specific 
items, the researcher employed the Oxforddictionaries.com. 
1) Foreignization Ideology 
According to Pedersen, foreignization ideology can be traced 
through three translation strategies, namely retention, specification 
and direct translation. Examples and elaborations of each strategy 
as well as its sub-categories are elaborated below. 
a) Retention  
Retention strategy consists of two sub-strategies namely 
complete and target text adjusts. The complete strategy is done 
by allowing the element of the source language to enter the 
target text without changing the cultural specific items of the 
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source text. By applying this strategy, the translator allows the 
target readers to experience the closest they can get to the 
source text culture through its unaltered culture specific items 
placed in the target text. This strategy is considered as the most 
foreign strategy. It is fall within the retention strategy along 
with target language adjust strategy.  
The foreignization effect is achieved simply by 
retaining the culture specific item of the source language into 
the target language. However, the drawback of this strategy is 
when there is no single information in the context that can 
assist the target readers to grasp the intended concept of the 
culture specific item implemented by the translator. It was 
employed by the translator 1 times (3%). 
DATA 29: 29/MC, OC/RC 
ST: 
I make sure that I synchronizes my iPod so I always have new 
music on it. 
TT: 
Saya memastikan bahwa saya menyinkronkan iPod saya 
sehingga saya selalu memiliki musik baru di dalamnya. 
IPod is considered as a culture specific item by the 
researcher for the concept that is unlikely to be found in the 
target text culture. The concept of iPod is not really common in 
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Indonesia since it is higher specialty. Thus making it fall under 
the food criterion which is part of the material culture 
classification set by Newmark. The translator chooses to apply 
the complete strategy to translate this item. The term iPod is 
retained in the target text without any additional information 
nearby. 
b) Retetention in Target Language Adjust 
The foreignization affect is achieved simply by keeping 
the culture specific item of the source language into the target 
language but, unlike the complete one, this strategy adds a little 
adjustment in the culture specific item that is brought directly 
from the source language. This little adjustment is made 
probably to give the target readers a little familiarity of their 
language structure (English). This strategy was employed by 
the translator 1 times (3%) in translating culture specific items. 
The elaboration is as follows. 
DATA 22: 22/MC, SC, OC/RT 
ST: 
I always check  my emails when I get to work, but I don't 
always reply to them immediately. 
TT: 
Saya selalu memeriksa email saya ketika saya mulai bekerja, 
tetapi saya tidak selalu membalasnya dengan segera 
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The foreignization ideology is performed by the 
translator through this strategy as its effect is achieved through 
the preservation of the culture specific item in this data. 
Through this strategy, the translator may insist in bringing the 
source culture implemented in the source text closer to the 
global target readers. They reading will not be smooth but they 
will gain something new by knowing new alien element. 
c) Specification in Explicitation 
Specification strategy consists of two sub strategies 
namely explicitation and addition. However, in translating 
culture specific in the source text into the target text, the 
translator employed only one of the sub-strategies, namely 
explicitation strategy. 
It could be seen as a strategy involving the “expansion 
of the text, or spelling out anything that is implicit in the source 
text” (Pedersen, 2005:4-5). In most cases, the examples of this 
are “the spelling out of an acronym or abbreviation … or the 
completion of an official name” (Pedersen, 2005:4-5). This 
strategy employed 2 times (7%). The elaboration is as follow. 
DATA 21: 21/MC, SC, OC/SE 
ST: 
If I am sick I have to take my medication, then I get into my 
pajamas and set the alarm so I wake up in the morning.  
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TT: 
Jika saya sakit saya harus minum obat.  Kemudian saya 
memakai baju tidur dan mengatur alarm sehingga saya bangun 
di pagi hari. 
In this context, the wors pyjamas is still translated into 
the closest word of pajamas that is baju tidur. Pajamas itself 
means a suit of loose pants and jacket or shirt for sleeping in. 
Therefore the translator doesn’t bother to mentioning that 
pajamas. Therefore the translator decides to expand it in the 
target text in order to give the target readers a smooth reading. 
d) Direct translation in Calque 
It is the most used strategy under the foreignization 
ideology employed by the translator in translating the culture 
specific items in the data. It was employed 17 times (57%). The 
foreignization effect is achieved through literally translation of 
the culture specific items. This strategy creates a foreign word 
or an exotic concept in the target language. Calque strategy 
falls under the categorization of Direct Translation strategy. 
Calque is caused by a literal translation or word for word 
translation. The result of this translation strategy may appear 
exotic to the target text audience (Pedersen 2005: 5). The 
elaboration of the example is as follows. 
DATA 6: 6/MC, SC, OC/DTC 
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ST: 
Sure, some people think his daily routine is little boring but 
on weekends and holidays he loves to fly the airplanes for fun! 
TT: 
Sebagian orang pasti berpikir bahwa rutinitasnya sedikit 
membosankan namun pada hari libur dia sering 
menerbangkan pesawat untuk bersenang-senang. 
The strategy employed by the translator in translating 
this culture specific item was the calque strategy. The culture 
specific item was literally translated into English hoping that 
the connotation meanings of the word wash will automatically 
giving a vivid description of what is happening in the datum’s 
context. This is done probably because the translator wants to 
accentuate a foreign hint in the target language, giving the 
effect of an exotic situation. However, to translate this term 
directly can make the target readers left confused or make them 
completely unaware of the existence of this specific term. 
The translator performs his foreignization ideology by 
translated the culture specific item literally to the target 
language. The implementation of such strategy may result to 
the confusion of the target readers because they are unlikely to 
be familiar with the concept of his routine. 
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2) Domestication  
Adopting Pedersen’s classification of translation ideology, 
domestication ideology can be traced through three translation 
strategies, namely generalization, substitution and omission. 
Examples and elaborations of each strategy as well as its sub-
categories are elaborated below. 
a) Generalization 
It is the second most frequent strategy under the 
domestication ideology employed by the translator in 
translating culture specific items in the data. It was employed 1 
times (3%). The domestication effect is achieved by translating 
the culture specific items in the source language into the more 
generic term or concept in target language. This strategy is 
meant to replace the culture specific item that refers to 
something specific to something more general. Such strategy is 
needed to solve a translation problem of translating a complex 
culture specific item that was considered by the translator as 
something that cannot be easily elaborate in the target 
language. The elaborations of the examples are as follows. 
DATA 5:5/MC, OC/GR 
ST: 
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They really enjoy watching their favorite TV programs 
together. In addition, two or three times a week he does 
exercise in the evening. 
TT: 
Mereka sangat menikmati melihat program TV favorit mereka 
bersama. Ditambah lagi, dalam dua atau tiga kali dalam 
seminggu dia melakukan olahraga di sore hari, jadi dia akan 
tetap kuat dan sehat. 
The translator performs his ideology in translating 
culture specific items in this data by generalizing the concept of 
Program TV that was originated target language. Translating 
TV Program into Program TV local restaurant can actually 
keeping the target readers safe from the intervention of the 
foreign element in their language. They can have a smoother 
reading with the term local restaurant rather than with Program 
TV or TV Program. 
b) Substitution in Cultural 
Substitution strategy consists of three sub strategies 
namely, cultural substitution, sense transfer and situational 
paraphrase. However, in translating culture specific items in 
this text, the translator employed only one out of three sub-
strategies. They are cultural substitution. The elaborations of 
the two sub-strategies are as follows. 
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1) Cultural Substitution 
It is the most infrequent strategy employed by the translator 
in translating the culture specific items in the data. It was 
employed 4 times (13%). The translator performs his 
domestication ideology by replacing the concept of a 
culture specific item of the source language with something 
similar in the target language which definitely sounds 
familiar for the target readers. The elaboration of the 
example is as follows. 
DATA 8: 8/MC, SC, OC/SCS 
ST: 
I usually buy one pack of yellow rice with vegetable and 
meat inside. In the boarding house, I eat yellow rice as my 
breakfast. 
TT: 
Saya biasanya membeli satu bungkus nasi kuning dengan 
sayuran dan daging di dalamnya. Di kos, saya memakan 
nasi kuning tersebut sebagai sarapan. 
The domestication ideology is performed by the 
translator in translating culture specific items in this data is 
by replacing the concept of Nasi Kuning. In other words, 
the translator keeps the target readers safe by replacing the 
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new word into something that they are already familiar 
with. 
c) Subtitution in Paraphrase 
It is the third most frequent strategy under 
domestication ideology. This strategy employed by the 
translator in translating the culture specific items in the data. It 
was employed 4 times (13%).This strategy means to remove 
the culture specific item of the source text in the target text but 
its sense or relevant connotations are kept by using a 
paraphrase. The domestication effect is achieved by 
paraphrasing the sense or relevant connotation of the culture 
specific items into the target language. The elaborations of the 
examples are as follows. 
DATA 16: 16/OC/SP 
ST: 
I press the snooze button five times every morning before 
I turn off the alarm and get up. 
TT: 
Saya menekan tombol jam beker lima kali setiap pagi 
sebelum saya mematikan alarm dan bangun. 
The domestication ideology is performed by the 
translator in translating the culture specific item in this data by 
transferring the sense of the snooze button which is its concept 
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of Tombol Jam Beker in the target language. The decision to 
place the word Tombol Jam Beker as the replacement of the 
snooze button in the target text may be seen by the translator as 
the right one to deliver the basic concepts of Tombol Jam Beker 
in the target language though it may not be accurate in terms of 
the meaning but it delivers the right basic concept of Tombol 
Jam Beker in the target language. This decision ensures the 
global target readers’ smoothness in reading because this 
strategy will not let the global target reader to experience alien 
word. 
b. Ideological Tendency of Translation for Teaching Routine 
Activities 
According to Leonardi (2011:86) translation as a pedagogical 
tool can be successfully employed at any level of proficiency, at school 
or University, as a valuable and creative teaching aid to support, 
integrate and further strengthen the four traditional language skills: 
reading, writing, speaking and listening.  
The translation ideology is divided into two ideologies, namely 
foreignization and domestication. According to Pederson, the 
foreignization shares three strategies, namely retention (complete and 
target language adjust), specification (explicitation and addition), 
direct translation (calque and shifted).The domestication shares three 
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strategies, namely generalization, substitution (cultural substitution, 
sense transfer and situational paraphrase) and omission. 
From 30 data findings, it is found that there are 9 data (30%) 
considered under the category of domestication ideology and 21 data 
(70%) considered under the category of domestication ideology. The 
researcher indicates the frequency of both ideologies traced from the 
strategies employed in the table below. 
Table 4.3 The Frequency and the Percentage of the Ideologies 
No   Strategies Frequecncy Percentage 
1 
D
o
m
es
ti
ca
ti
o
n
 
Generalization 1 3% 
2 Subtitution Cultural 4 13% 
3 Subtitution Paraphrase 4 13% 
4 Omission 0 0% 
Total Domestication 9 30% 
5 
F
o
re
ig
n
is
a
ti
o
n
  
Retention Complete 1 3% 
6 Retention Tl Adjust 1 3% 
7 Specification Explicitation 2 7% 
8 Specification Addition 0 0% 
9 Direct Translation Calque 17 57% 
10 Direct Translation Shifted 0 0% 
Total Foreignization 21 70% 
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The table above shows that domestication ideology shares three 
strategies namely generalization employed 1 times (3%), substitution 
in cultural  substitution employed 4 times (13%),  substitution in 
paraphrase employed 4 times (13%) and omission strategy employed 0 
times (0%). On the other hand, foreignization ideology shares four 
strategies namely, retention in complete employed 1 times (3%), 
retention in TL adjust employed 1 times (3%), specification in 
Explicitation employed 2 times (7%), Specification in Addition 
employed 0 times (0%), direct translation in Calque employed 17 
times (57%) and direct translation in shifted employed 0 times (0%). 
After the researcher had done the research, it can be seen that 
the ideology used by the teacher was as follow: 
Table 4.4 Implementation of Ideology 
No   Strategies Implementation in the class 
1 
D
o
m
es
ti
ca
ti
o
n
 
Generalization DATA 5: 5/MC, OC/GR 
2 Subtitution Cultural 
DATA 8: 8/MC, SC, OC/SCS 
DATA 14: 14/SC/SCS 
DATA 19: 19/MC, SC, OC/SCS 
DATA 28: 28/MC,SC, OC/SCS 
3 
Subtitution 
Paraphrase 
DATA 10: 10/OC/SP 
DATA 16: 16/OC/SP 
DATA 24: 24/MC, SC, OC/SP 
DATA 24: 25/MC, SC, OC/SP 
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4 Omission - 
Total Domestication 9 
5 
F
o
re
ig
n
is
a
ti
o
n
  
Retention Complete DATA 29: 29/MC, OC/RC 
6 Retention TL Adjust DATA 22: 22/MC, SC, OC/RT 
7 
Specification 
Explicitation 
DATA 21: 21/MC, SC, OC/SE 
DATA 23: 23/MC, OC/SE 
8 
Specification 
Addition 
- 
9 
 
Direct Translation 
Calque 
DATA 1: 1/OC/DTC 
DATA 2: 2/MC/DTC 
DATA 3: 3/OC/DTC 
DATA 4: 4/OC/DTC 
DATA 6: 6/MC, SC, OC/DTC 
DATA 7: 7/OC/DTC 
DATA 9: 9/OC/DTC 
DATA 11: 11/OC/DTC 
DATA 12: 12/MC, OC/DTC 
DATA 13: 13/MC, OC/DTC 
DATA 15: 15/MC/DTC 
DATA 17: 17/MC, OC/DTC 
DATA 18: 18/MC, SC, OC/DTC 
DATA 20: 20/OC/DTC 
DATA 26: 26/OC/DTC 
DATA 27: 27/MC, SC/DTC 
DATA 30: 30/MC/DTC 
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10 
Direct Translation 
Shifted 
- 
Total Foreignization 21 
       
It shows that the ideology used is Foreignization. 
Domestication strategy shared three strategies. They are generalization 
employed in 1 data, substitution in Cultural employed in 4 datas, 
substitution in paraphrase in 4 datas. In other hand, Foreignization 
shared four strategies. They are retention in complete 1 data, retention 
in TL Adjust in 1 data, Specification in Explicitation 2 data, and Direct 
Translation in Calque in 17 data. So it can be concluded that the 
ideology used by the teacher are Foreignization. 
The last part of this chapter describes the ideological tendency 
of translation for teaching. As stated before by Hervey and Higgins 
(1992:35) that translation is a conscious process of learning. In the 
translation process there are two types of activities both of which 
require full engagement of the learner. The first activity is to 
“understanding” the source text and the second is formulating it in the 
target language. Then, according Duff (1990:10-11) translation is a 
kind of community activity, which is practiced within a meaningful 
context. It can enhance the interaction between the teacher and the 
students, among the students themselves due to the fact that there was 
no absolute way for rendering the text.  Teaching materials are key 
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component in most language program. In this study, the teacher tends 
to use translation in teaching learning activities. Using translation as a 
technique has had many pros and cons. For many years it was right at 
the heart of language teaching, and indeed it was one of the basic 
elements of language in the universities and school (Duff, 1996:156). 
It is also strengthen with the theory of  Leonardi (2011:86) translation 
as a pedagogical tool can be successfully employed at any level of 
proficiency, at school or University, as a valuable and creative 
teaching aid to support, integrate and further strengthen the four 
traditional language skills: reading, writing, speaking and listening.  
After doing the research it can be seen the ideology of 
translation used by the teacher is Foreignisation. It shows 70% of 
translation of the text is using foreignisation. They are retention 
employed 1 times or 3%, retention in target language adjust employed 
1 times or 3 %, specification in Explicitation employed 2 times or 7%, 
and Direct Translation in Calque employed 17 times or 57%.  
Table 4.5 Implementation of Ideology 
No   Strategies Frequecncy Percentage 
1 
D
o
m
es
ti
ca
ti
o
n
 
Generalization 1 3% 
2 Subtitution Cultural 4 13% 
3 Subtitution Paraphrase 4 13% 
4 Omission 0 0% 
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Total Domestication 9 30% 
5 
F
o
re
ig
n
is
a
ti
o
n
  
Retention Complete 1 3% 
6 Retention Tl Adjust 1 3% 
7 Specification Explicitation 2 7% 
8 Specification Addition 0 0% 
9 
 
Direct Translation Calque 17 57% 
10 Direct Translation Shifted 0 0% 
Total Foreignization 21 70% 
Translation tasks do certainly resemble real world practice, 
especially in today’s globalized world, in which translating into both 
native and foreign languages is common in translators’ professional 
life, even if it is not the ideal situation (Carreres, 2006:6). Translation 
can be used as an evaluative technique in reading and writing classes. 
It happen because the reading skill is totally unobservable, 
comprehension should be inferred from the other behavior. It is 
important to be able to accurately assess student’s comprehension. 
Then, it is strengthen with that translation can be used as a means to 
improve students’ analytical skills and problem-solving strategies, and 
as a means to interact and practice language skills as in any foreign 
language class when commenting or discussing the problems 
encountered in translations. Moreover, translation activities need not to 
be used in isolation, but should be included in an inherent part of the 
language learning course. 
 
 
90 
 
CHAPTER V 
CONCLUSION, IMPLICATION AND RECOMMENDATION 
A. Conclusion 
Based on the research findings and the analyses, the conclusions are 
formulated as follows. 
1. Related to the first formulated problems of this research, there are four 
types of culture specific items identifies in the teaching routine 
activities in SMK Negeri 1 Boyolali in Academic Year 2017/2018. 
They are material culture, source culture and organization customs 
(customs, activities, procedures, concepts). Out of 30 total data, 
organization customs (customs, activities, procedures, concepts) 
category is in the highest rank with 20 data, material culture category 
is in the second highest rank with 19 data, social culture with 11 data. 
The organization customs (customs, activities, procedures, concepts) 
category appear as the most frequent type found in the text is due to 
the wide range of aspects this category can cover such as terms or 
references that refer to customs/activities/organization related to 
political, administrative, religious, and etc. Newmark (1988:99-100) 
also points out Historical terms, International terms, Religious terms 
and Artistic terms as parts of social culture classification. He then 
added that not only cultural and institutional terms, but also titles, 
addresses and words that need to treated with more attention. 
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The category of social culture is the lowest of all probably due to the 
translator limitation in teaching time. She often describes habits in the 
daily activities therefore the specific term cannot be included in the 
data. 
2. Related to the second formulated problems of this research, there are 
seven strategies employed by the translator in translating the culture 
specific items found in teaching routine activities of first grade of 
SMK Negeri 1 Boyolali. The seven strategies were all employed by the 
translator in translating 30 data findings from translation text and 
Observation, namely retention (complete and target language adjust), 
specification (explicitation), direct translation (calque), generalization, 
and substitution (cultural substitution and paraphrase). Direct 
translation is the most frequent strategy employed by the translator 
with 17 data occurrence or 57 % from all of the data findings. 
Translation by substitution in cultural and paraphrase are the second 
most frequent strategy employed by the translator with 4 data 
occurrence or 13 % for each. Translation by specification in 
explicitation is the third most frequent strategy employed by the 
translator with 2 data occurrence or 7 %. Translation by retention in 
complete and TL adjust is the subsequent strategy employed by the 
translator with 1 data occurrence or 3% for each. Translation by 
generalization strategy is the subsequent strategy employed by the 
translator with 1 data occurrence or 3%. One of the possible reasons 
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why direct translation is the most frequent strategy employed by the 
translator in translating culture specific items is that the translator 
preferred the easiest way to avoid the difficulty of rendering the 
culture specific items. The research findings also indicate that there is 
no tendency from the translator to perform particular strategy for 
particular types of culture specific item.  
In the regard of the strategies of translating found in this research, the 
ideological tendency of the translation of the culture specific items is 
the foreignization ideology. The ideology is indicated by four 
strategies consisting of translation using direct translation in calque, 
specification in explicitation, retention in complete and retention in 
target language adjust. These four strategies are employed 21 times or 
70 %, whereas the rest strategies under domestication ideology such 
generalization, substitution in cultural, and also substitution in 
paraphrase. They are employed 9 times or 30 %. The fact that 
foreignization is the dominant ideology employed by the translator in 
translating culture specific items indicates that the translator inclined 
to bring the source text closer to the target reader.  
So translation should have a role to play in foreign language teaching. 
It seems from the above discussion that there are some good reasons in 
favor of the inclusion of translation exercise in the foreign language 
syllabus or, at least, that there are no fundamental reasons for its 
exclusion. The objections to the use of translation in foreign language 
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teaching are all based on a limited view of translation. But translation 
is not only structure manipulation. It is primarily a form of 
communication. And as such, it necessarily involves interaction and 
cooperation between people, which makes it a potentially very useful 
device in foreign language teaching. Obviously, this answer leads to a 
number of other questions, concerning the level of language 
proficiency at which translation may be most useful, the kinds of 
translation exercises that may be useful, or the purposes which 
translation may usefully serve in language teaching.  
B. Implication and Recommendation 
1. Implication  
a. For the translator 
It is suggested for the translators who want to translate the culture 
specific items, especially from English to Bahasa Indonesia, to pay 
more attention to the ideology of the translation. The ideology that 
is chosen can affect the whole choices of translation strategies and 
accuracy in terms of meaning. The foreignization ideology is 
considered by the researcher as the ideal ideology when it comes in 
translating the culture specific items of minority language such as 
Bahasa Indonesia to majority language such as English because 
through this ideology the translators are able to contribute in 
promoting target language culture abroad through the translation. 
However, the result of this research shows that direct translation 
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strategy is the most frequent strategy in translating the culture 
specific items in the data. given this fact, translator should realized 
that maintaining the concept and meaning of the culture specific 
items in the target language can be problematic, especially in the 
effort to not confuse the target readers if the foreignization 
ideology were employed. Therefore, this research suggests four 
things for translators. Firstly, having a sufficient knowledge about 
the languages and cultures of both texts is a must for any translator. 
It would be ideal if the translators can accentuate the culture 
specific items in the target language. Secondly, since foreignization  
ideology is hard to keep up with within the text, the translators may 
want to use glossary terms to give more vivid descriptions about 
the culture specific items kept in the target language, especially 
when the translators have to deal with big cultural gaps and time 
(given the possibility that the original text was published in a very 
long time ago and the translation is conducted and  published many 
years later). Thirdly, make sure that there is no misinterpretation of 
a concept of the culture specific item because even a word 
sometimes has two meanings. Fourth, it would be ideal if the 
translators who deal with culture specific items pay more attention 
to the dominant or particular types of culture specific items and the 
strategies to translate them. This is for ensuring the consistency of 
the translation process. 
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b. To the Students of English Language and Literature Majoring 
in Translation 
It is suggested that students of translation studies consider the topic 
of ideology in translating culture specific items from English to 
Bahasa Indonesia when they are going to conduct a research on the 
field of translation. One of the main reasons is due to the lack of 
research about the ideology of translation that focuses on teaching 
using translation method. It is interesting to discover how a 
translator is able to face difficulties of cultural gap and time. 
c. To other researchers 
This research is still far from being perfect. One of the weaknesses 
of this research is in the limited theories and knowledge of the 
researcher, especially the comparison of ideology of translation. 
Therefore, it is suggested to the other researchers to pay more 
attention to what can cause a culture specific item and its 
translation to be different in terms of teaching learning activities. 
In addition to that, other researchers may need to find a more 
diverse and detailed classification of the culture specific items than 
the one used in this research. Newmark’s is used in this research 
due to the fact that the teaching learning activities can contain 
cultural specific items without our realization. Therefore the 
general classification proposed by Newmark is seen as the 
adequate one. 
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APPENDICES 
TABLE 1 TYPE OF CULTURE SPECIFIC ITEMS 
NO TEXT TYPE OF CULTURE SPECIFIC 
ITEMS 
ST TT EC MC SC OC GH 
1.  First, he brushes his teeth and  shaves and 
washes his face. 
Pertama, dia menyikat gigi,  bercukur, dan mencuci 
mukanya 
     V    
2.  Then, he gets dressed and goes downstairs to 
have breakfast with his family. He always has 
coffee, cereal, and lots of fruit. 
Lalu, dia berpakaian dan pergi ke lantai bawah untuk 
sarapan dengan keluarganya. Dia selalu sarapan dengan 
kopi, sereal, dan banyak buah-buahan. 
   V       
3.  He takes a bus to work because he doesn’t like 
to drive and he always arrives at his office 
before 8.00. 
Dia naik bus untuk pergi bekerja karena dia tidak suka 
mengemudi dan selalu sampai di kantornya pukul 8.00. 
       V   
4.  They eat dinner together in their dining room 
at around  6.00. 
Mereka makan malam bersama di ruang makan sekitar 
pukul 6.00 
        V  
5.  They really enjoy watching their favorite TV 
programs together. In addition, two or three 
times a week he does exercise in the evening. 
Mereka sangat menikmati melihat program TV favorit 
mereka bersama. Ditambah lagi, dalam dua atau tiga kali 
dalam seminggu dia melakukan olahraga di sore hari, jadi 
dia akan tetap kuat dan sehat. 
   V    V   
6.  Sure, some people think his daily routine is Sebagian orang pasti berpikir bahwa rutinitasnya sedikit    V V    V  
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little boring but on weekends and holidays he 
loves to fly the airplanes for fun! 
membosankan namun pada hari libur dia sering 
menerbangkan pesawar untuk bersenang-senang. 
7.  I wash my face and do jogging on road near 
the house. 
Saya mencuci muka dan lari pagi di jalan dekat rumahku.         V  
8.  I usually buy one pack of yellow rice with 
vegetable and meat inside. In the boarding 
house, I eat yellow rice as my breakfast. 
Saya biasanya membeli satu bungkus nasi kuning dengan 
sayuran dan daging di dalamnya. Dimkos, saya memakan 
nasi kuning tersebut sebagai sarapan. 
  V  V  V   
9.  I usually go to sleep at 10 p.m. after brushing 
my teeth. 
Saya sering pergi tidur pada pukul 10 malam setelah 
menggosok gigi. 
       V   
10.  I do physical exercise for 5 minutes so I don’t 
feel sleepy. 
Saya berolahraga selama 5 menit sehingga saya tidak 
merasa mengantuk. 
    V  
11.   I work during 5 days then get 2 days off. Saya bekerja selama 5 hari dan mendapat 2 hari libur.     V  
12.  I wash my face, brush my teeth, prepare 
breakfast for 30 minutes. 
Saya mencuci mukaku, menggosok gigi, lalu saya 
menyiapkan sarapan selama 30menit. 
 V   V  
13.  At 6 o’clock I prepare my uniform and 
working stuff. 
Pada pukul 6 saya menyiapkan pakaian seragamku dan 
peralatan kerjaku. 
 V   V  
14.  Sometimes I hang out with friends until 7 
o’clock. 
Kadang saya nongkrong dengan temanku sampai pukul 7.   V   
15.  Then, parents clean the bathroom and kitchen. 
My sister, brother and I clean the living room 
and terrace. 
Lalu, orang tua kami membersihkan kamar mandi dan 
dapur. Saudara perempuanku, saudara laki-lakiku dan aku 
membersihkan ruang tamu dan teras rumah. 
 V    
16.  I press the snooze button five times every Saya menekan tombol jam beker lima kali setiap pagi     V  
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morning before I turn off the alarm and get up. sebelum saya mematikan alarm dan bangun. 
17.  I have a cup of coffee and  make breakfast. I 
usually read the newspaper while I have 
breakfast. 
Saya minum secangkir kopi dan membuat sarapan.  V   V  
18.  It is important to brush your teeth, and some 
women like to put make-up on. 
Menurut saya penting untuk menyikat gigi, dan beberapa 
wanita suka memakai make-up 
 V V  V  
19.  The family eat dinner together at 7:30pm. 
After dinner I make sure that my children do 
their homework, and then I chill out on the 
sofa and watch television.  
 
Di rumah  biasanya saya membuat makan malam. 
Keluarga saya  makan malam bersama pada jam 7:30 
malam. Setelah makan malam, saya memastikan anak-
anak saya mengerjakan pekerjaan rumah mereka, lalu 
saya bersantai di sofa dan menonton televisi. 
 V V  V  
20.  Our children feed the dog and the cat before 
they go to bed and I tell them to go to the 
bathroom too 
Anak-anak kami biasanya memberi makan anjing dan 
kucing sebelum mereka pergi tidur dan lalu saya 
memberitahu mereka untuk pergi ke kamar mandi juga. 
    V  
21.  If I am sick I have to take my medication, then 
I get into my pyjamas and set the alarm so I 
wake up in the morning.  
Jika saya sakit saya harus minum obat.  Kemudian saya 
memakai baju tidur dan mengatur alarm sehingga saya 
bangun di pagi hari. 
 V V  V  
22.  I always check  my emails when I get to work, 
but I don't always reply to them immediately 
Saya selalu memeriksa email saya ketika saya mulai 
bekerja, tetapi saya tidak selalu membalasnya dengan 
segera. 
 V V  V  
23.  I take a taxi or a train if I have a lunch 
meeting. I never take the bus because it is too 
Saya naik taksi atau kereta api jika saya ada rapat makan 
siang. Saya tidak pernah naik bus karena itu terlalu 
 V   V  
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slow.  lambat. 
24.  When I am at my desk I usually work on the 
computer, even during morning tea. 
Ketika ditempat kerja, saya biasanya bekerja menhadap 
komputer, bahkan selama waktu minum teh pagi. 
 V V  V  
25.  At 3pm we have afternoon tea, and that is 
when we usually talk and eat cake.  
Pada pukul 3 sore kami minum teh sore, dan saat itulah 
kami biasanya mengobrol dan makan kue. 
 V V  V  
26.  My family does the housework together every 
Saturday morning. 
Keluarga saya melakukan pekerjaan rumah tangga 
bersama setiap Sabtu pagi. 
    V  
27.  On Sunday morning we go to church, and if 
there is lots of noise coming from next door, 
sometimes we fight with the neighbour. 
Pada hari Minggu pagi kami pergi ke gereja, dan jika ada 
banyak suara dari pintu sebelah, terkadang kami 
bertengkar dengan tetangga sebelah kami. 
 V V  V  
28.  I work in an important office, so I have 
to shine my shoes each day. 
Saya bekerja di kantor yang bergengsi, jadi saya harus 
menyemir sepatu saya setiap hari. 
 V V  V  
29.  I make sure that I synchronizes my iPod so I 
always have new music on it. 
Saya memastikan bahwa saya menyinkronkan iPod saya 
sehingga saya selalu memiliki musik baru di dalamnya. 
 V   V  
30.  Last week I forgot to recharge my travel card, 
and I had to argue with a bus driver 
Minggu lalu saya lupa mengisi ulang kartu perjalanan 
saya, dan saya harus berdebat dengan sopir bus. 
 V    
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TABLE 2 IDEOLOGY OF TRANSLATION 
NO TEXT IDEOLOGY OF TRANSLATION 
DOMESTICATION FOREIGNISATION 
ST TT GR SCS SP OM RC RT SE SA DTC DTS 
1.  First, he brushes his teeth 
and  shaves and washes his 
face. 
Pertama, dia menyikat gigi,  
bercukur, dan mencuci 
mukanya 
             V   
2.  Then, he gets dressed and 
goes downstairs to have 
breakfast with his family. He 
always has coffee, cereal, 
and lots of fruit. 
Lalu, dia berpakaian dan pergi 
ke lantai bawah untuk sarapan 
dengan keluarganya. Dia 
selalu sarapan dengan kopi, 
sereal, dan banyak buah-
buahan. 
             V   
3.  He takes a bus to work 
because he doesn’t like to 
drive and he always arrives 
at his office before 8.00. 
Dia naik bus untuk pergi 
bekerja karena dia tidak suka 
mengemudi dan selalu sampai 
di kantornya pukul 8.00. 
             V   
4.  They eat dinner together in 
their dining room at around  
6.00. 
Mereka makan malam 
bersama di ruang makan 
sekitar pukul 6.00 
             V   
5.  They really enjoy watching Mereka sangat menikmati  V               
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their favorite TV programs 
together. In addition, two or 
three times a week he does 
exercise in the evening. 
melihat program Televisi 
favorit mereka bersama. 
Ditambah lagi, dalam dua atau 
tiga kali dalam seminggu dia 
melakukan olahraga di sore 
hari, jadi dia akan tetap kuat 
dan sehat. 
6.  Sure, some people think his 
daily routine is little boring 
but on weekends and 
holidays he loves to fly the 
airplanes for fun! 
Sebagian orang pasti berpikir 
bahwa rutinitasnya sedikit 
membosankan namun pada 
hari libur dia sering 
menerbangkan pesawat untuk 
bersenang-senang. 
             V   
7.  I wash my face and do 
jogging on road near the 
house. 
Saya mencuci muka dan lari 
pagi di jalan dekat rumahku. 
             V   
8.  I usually buy one pack of 
yellow rice with vegetable 
and meat inside. In the 
boarding house, I eat yellow 
rice as my breakfast. 
Saya biasanya membeli satu 
bungkus nasi kuning dengan 
sayuran dan daging di 
dalamnya. Di kos, saya 
memakan nasi kuning tersebut 
sebagai sarapan. 
   V             
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9.  I usually go to sleep at 10 
p.m. after brushing my teeth. 
Saya sering pergi tidur pada 
pukul 10 malam setelah 
menggosok gigi. 
        V  
10.  I do physical exercise for 5 
minutes so I don’t feel 
sleepy. 
Saya berolahraga selama 5 
menit sehingga saya tidak 
merasa mengantuk. 
  V        
11.   I work during 5 days then 
get 2 days off. 
Saya bekerja selama 5 hari dan 
mendapat 2 hari libur. 
        V  
12.  I wash my face, brush my 
teeth, prepare breakfast for 
30 minutes. 
Saya mencuci mukaku, 
menggosok gigi, lalu saya 
menyiapkan sarapan selama 
30menit. 
        V  
13.  At 6 o’clock I prepare my 
uniform and working stuff. 
Pada pukul 6 saya menyiapkan 
pakaian seragamku dan 
peralatan kerjaku. 
        V  
14.  Sometimes I hang out with 
friends until 7 o’clock. 
Kadang saya nongkrong 
dengan temanku sampai pukul 
7. 
 V         
15.  Then, parents clean the 
bathroom and kitchen. My 
sister, brother and I clean the 
living room and terrace. 
Lalu, orang tua kami 
membersihkan kamar mandi 
dan dapur. Saudara 
perempuanku, saudara laki-
        V  
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lakiku dan aku membersihkan 
ruang tamu dan teras rumah. 
16.  I press the snooze 
button five times every 
morning before I turn off the 
alarm and get up. 
Saya menekan tombol jam 
beker lima kali setiap pagi 
sebelum saya mematikan 
alarm dan bangun. 
  V        
17.  I have a cup of 
coffee and  make breakfast. I 
usually read the 
newspaper while I have 
breakfast. 
Saya minum secangkir kopi 
dan membuat sarapan. Saya 
biasanya membaca Koran 
sambil sarapan. 
        V  
18.  It is important to brush your 
teeth, and some women like 
to put make-up on. 
Menurut saya penting untuk 
menyikat gigi, dan beberapa 
wanita suka memakai make-up 
        V  
19.  The family eat dinner 
together at 7:30pm. After 
dinner I make sure that my 
children do their homework, 
and then I chill out on the 
sofa and watch television.  
 
Di rumah  biasanya saya 
membuat makan malam. 
Keluarga saya  makan malam 
bersama pada jam 7:30 
malam. Setelah makan malam, 
saya memastikan anak-anak 
saya mengerjakan pekerjaan 
rumah mereka, lalu saya 
 V         
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bersantai di sofa dan 
menonton televisi. 
20.  Our children feed the dog 
and the cat before they go to 
bed and I tell them to go to 
the bathroom too 
Anak-anak kami biasanya 
memberi makan anjing dan 
kucing sebelum mereka pergi 
tidur dan lalu saya 
memberitahu mereka untuk 
pergi ke kamar mandi juga. 
        V  
21.  If I am sick I have to take 
my medication, then I get 
into my pyjamas and set the 
alarm so I wake up in the 
morning.  
Jika saya sakit saya harus 
minum obat.  Kemudian saya 
memakai baju tidur dan 
mengatur alarm sehingga saya 
bangun di pagi hari. 
      V     
22.  I always check  my 
emails when I get to work, 
but I don't always reply to 
them immediately 
Saya selalu memeriksa email 
saya ketika saya mulai 
bekerja, tetapi saya tidak 
selalu membalasnya dengan 
segera. 
     V     
23.  I take a taxi or a train if I 
have a lunch meeting. I 
never take the bus because it 
is too slow.  
Saya naik taksi atau kereta api 
jika saya ada rapat makan 
siang. Saya tidak pernah naik 
bus karena itu terlalu lambat. 
      V     
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24.  When I am at my desk I 
usually work on the 
computer, even 
during morning tea. 
Ketika ditempat kerja, saya 
biasanya bekerja menhadap 
komputer, bahkan selama 
waktu minum teh pagi. 
  V         
25.  At 3pm we have afternoon 
tea, and that is when we 
usually talk and eat cake.  
Pada pukul 3 sore kami 
minum teh sore, dan saat 
itulah kami biasanya 
mengobrol dan makan kue. 
  V         
26.  My family does the 
housework together every 
Saturday morning. 
Keluarga saya melakukan 
pekerjaan rumah tangga 
bersama setiap Sabtu pagi. 
        V   
27.  On Sunday morning we go 
to church, and if there is lots 
of noise coming from next 
door, sometimes we fight 
with the neighbour. 
Pada hari Minggu pagi kami 
pergi ke gereja, dan jika ada 
banyak suara dari pintu 
sebelah, terkadang kami 
bertengkar dengan tetangga 
sebelah kami. 
        V   
28.  I work in an important 
office, so I have to shine my 
shoes each day. 
Saya bekerja di kantor yang 
bergengsi, jadi saya harus 
menyemir sepatu saya setiap 
hari. 
 V          
29.  I make sure that I Saya memastikan bahwa saya     V       
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synchronizes my iPod so I 
always have new music on 
it. 
menyinkronkan iPod saya 
sehingga saya selalu memiliki 
musik baru di dalamnya. 
30.  Last week I forgot 
to recharge my travel card, 
and I had to argue with a bus 
driver 
Minggu lalu saya lupa mengisi 
ulang kartu perjalanan saya, 
dan saya harus berdebat 
dengan sopir bus. 
        V   
 
TABLE 3 DATA CODING 
No  Culture Specific Items Daily Text Data Coding 
ST TT 
1.  First, he brushes his teeth and  shaves 
and washes his face. 
Pertama, dia menyikat gigi,  bercukur, dan 
mencuci mukanya 
1 DATA 1:1/OC/DTC 
2.  Then, he gets dressed and goes 
downstairs to have breakfast with his 
family. He always has coffee, cereal, 
and lots of fruit. 
Lalu, dia berpakaian dan pergi ke lantai 
bawah untuk sarapan dengan keluarganya. 
Dia selalu sarapan dengan kopi, sereal, dan 
banyak buah-buahan. 
1 DATA 2:2/MC/DTC 
3.  He takes a bus to work because he 
doesn’t like to drive and he always 
arrives at his office before 8.00. 
Dia naik bus untuk pergi bekerja karena dia 
tidak suka mengemudi dan selalu sampai di 
kantornya pukul 8.00. 
1 DATA 3: 3/OC/DTC 
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4.  They eat dinner together in their dining 
room at around  6.00. 
Mereka makan malam bersama di ruang 
makan sekitar pukul 6.00 
1 DATA 4: 4/OC/DTC 
5.  They really enjoy watching their 
favorite TV programs together. In 
addition, two or three times a week he 
does exercise in the evening. 
Mereka sangat menikmati melihat program 
TV favorit mereka bersama. Ditambah lagi, 
dalam dua atau tiga kali dalam seminggu 
dia melakukan olahraga di sore hari, jadi dia 
akan tetap kuat dan sehat. 
1 DATA 5:5/MC,OC/GR 
6.  Sure, some people think his daily 
routine is little boring but on weekends 
and holidays he loves to fly the 
airplanes for fun! 
Sebagian orang pasti berpikir bahwa 
rutinitasnya sedikit membosankan namun 
pada hari libur dia sering menerbangkan 
pesawar untuk bersenang-senang. 
1 DATA 6: 6/MC,SC,OC/DTC 
7.  I wash my face and do jogging on road 
near the house. 
Saya mencuci muka dan lari pagi di jalan 
dekat rumahku. 
2 DATA 7: 7/OC/DTC 
8.  I usually buy one pack of yellow rice 
with vegetable and meat inside. In the 
boarding house, I eat yellow rice as my 
breakfast. 
Saya biasanya membeli satu bungkus nasi 
kuning dengan sayuran dan daging di 
dalamnya. Dimkos, saya memakan nasi 
kuning tersebut sebagai sarapan. 
2 DATA 8: 8/MC, SC, OC/SCS 
9.  I usually go to sleep at 10 p.m. after 
brushing my teeth. 
Saya sering pergi tidur pada pukul 10 
malam setelah menggosok gigi. 
2 DATA 9: 9/OC/DTC 
10.  I do physical exercise for 5 minutes so I 
don’t feel sleepy. 
Saya berolahraga selama 5 menit sehingga 
saya tidak merasa mengantuk. 
3 DATA 10: 10/OC/SP 
11.   I work during 5 days then get 2 days Saya bekerja selama 5 hari dan mendapat 2 4 DATA 11: 11/OC/DTC 
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off. hari libur. 
12.  I wash my face, brush my teeth, prepare 
breakfast for 30 minutes. 
Saya mencuci mukaku, menggosok gigi, 
lalu saya menyiapkan sarapan selama 
30menit. 
4 DATA 12: 12/MC, OC/DTC 
13.  At 6 o’clock I prepare my uniform and 
working stuff. 
Pada pukul 6 saya menyiapkan pakaian 
seragamku dan peralatan kerjaku. 
4 DATA 13: 13/MC, OC/DTC 
14.  Sometimes I hang out with friends until 
7 o’clock. 
Kadang saya nongkrong dengan temanku 
sampai pukul 7. 
4 DATA 14: 14/SC/SCS 
15.  Then, parents clean the bathroom and 
kitchen. My sister, brother and I clean 
the living room and terrace. 
Lalu, orang tua kami membersihkan kamar 
mandi dan dapur. Saudara perempuanku, 
saudara laki-lakiku dan aku membersihkan 
ruang tamu dan teras rumah. 
5 DATA 15: 15/MC/DTC 
16.  I press the snooze button five times 
every morning before I turn off the 
alarm and get up. 
Saya menekan tombol jam beker lima kali 
setiap pagi sebelum saya mematikan alarm 
dan bangun. 
6 DATA 16: 16/OC/SP 
17.  I have a cup of coffee and  make 
breakfast. I usually read the 
newspaper while I have breakfast. 
Saya minum secangkir kopi dan membuat 
sarapan. Saya biasanya membaca Koran 
sambil sarapan. 
6 DATA 17: 17/MC,OC/DTC 
18.  It is important to brush your teeth, and 
some women like to put make-up on. 
Menurut saya penting untuk menyikat gigi, 
dan beberapa wanita suka memakai make-
up 
6 DATA 18: 18/MC,SC,OC/DTC 
19.  The family eat dinner together at Di rumah  biasanya saya membuat makan 6 DATA 19: 19/MC, SC, OC/SCS 
115 
 
 
 
7:30pm. After dinner I make sure that 
my children do their homework, and 
then I chill out on the sofa and watch 
television.  
 
malam. Keluarga saya  makan malam 
bersama pada jam 7:30 malam. Setelah 
makan malam, saya memastikan anak-anak 
saya mengerjakan pekerjaan rumah mereka, 
lalu saya bersantai di sofa dan menonton 
televisi. 
20.  Our children feed the dog and the 
cat before they go to bed and I tell them 
to go to the bathroom too 
Anak-anak kami biasanya memberi makan 
anjing dan kucing sebelum mereka pergi 
tidur dan lalu saya memberitahu mereka 
untuk pergi ke kamar mandi juga. 
6 DATA 20: 20/OC/DTC 
21.  If I am sick I have to take my 
medication, then I get into my 
pyjamas and set the alarm so I wake up 
in the morning.  
Jika saya sakit saya harus minum obat.  
Kemudian saya memakai baju tidur dan 
mengatur alarm sehingga saya bangun di 
pagi hari. 
6 DATA 21: 21/MC, SC, OC/SE 
22.  I always check  my emails when I get 
to work, but I don't always reply to 
them immediately 
Saya selalu memeriksa email saya ketika 
saya mulai bekerja, tetapi saya tidak selalu 
membalasnya dengan segera. 
7 DATA 22: 22/MC, SC, OC/RT 
23.  I take a taxi or a train if I have a lunch 
meeting. I never take the bus because it 
is too slow.  
Saya naik taksi atau kereta api jika saya ada 
rapat makan siang. Saya tidak pernah naik 
bus karena itu terlalu lambat. 
7 DATA 23: 23/MC,OC/SE 
24.  When I am at my desk I usually work 
on the computer, even during morning 
Ketika ditempat kerja, saya biasanya 
bekerja menhadap komputer, bahkan selama 
7 DATA 24: 24/MC, SC, OC/SP 
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tea. waktu minum teh pagi. 
25.  At 3pm we have afternoon tea, and that 
is when we usually talk and eat cake.  
Pada pukul 3 sore kami minum teh sore, dan 
saat itulah kami biasanya mengobrol dan 
makan kue. 
7 DATA 25: 25/MC, SC, OC/SP 
26.  My family does the housework together 
every Saturday morning. 
Keluarga saya melakukan pekerjaan rumah 
tangga bersama setiap Sabtu pagi. 
8 DATA 26: 26/OC/DTC 
27.  On Sunday morning we go to church, 
and if there is lots of noise coming 
from next door, sometimes we fight 
with the neighbour. 
Pada hari Minggu pagi kami pergi ke 
gereja, dan jika ada banyak suara dari pintu 
sebelah, terkadang kami bertengkar dengan 
tetangga sebelah kami. 
8 DATA 27: 27/MC, SC/DTC 
28.  I work in an important office, so I have 
to shine my shoes each day. 
Saya bekerja di kantor yang bergengsi, jadi 
saya harus menyemir sepatu saya setiap 
hari. 
8 DATA 28: 28/MC, SC, OC/SCS 
29.  I make sure that I synchronizes my 
iPod so I always have new music on it. 
Saya memastikan bahwa saya 
menyinkronkan iPod saya sehingga saya 
selalu memiliki musik baru di dalamnya. 
8 DATA 29: 29/MC, OC/RC 
30.  Last week I forgot to recharge my 
travel card, and I had to argue with a 
bus driver 
Minggu lalu saya lupa mengisi ulang kartu 
perjalanan saya, dan saya harus berdebat 
dengan sopir bus. 
8 DATA 30: 30/MC/DTC 
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TABLE 4 IMPLEMENTATION IN THE CLASS 
No   Strategies Frequecncy Percentage Implementation in the class 
1 
D
o
m
es
ti
ca
ti
o
n
 
Generalization 1 3% DATA 5: 5/MC, OC/GR 
2 Subtitution Cultural 4 13% 
DATA 8: 8/MC, SC, OC/SCS 
DATA 14: 14/SC/SCS 
DATA 19: 19/MC, SC, OC/SCS 
DATA 28: 28/MC,SC, OC/SCS 
3 Subtitution Paraphrase 4 13% 
DATA 10: 10/OC/SP 
DATA 16: 16/OC/SP 
DATA 24: 24/MC, SC, OC/SP 
DATA 24: 25/MC, SC, OC/SP 
4 Omission 0 0% - 
Total Domestication 9 30% 9 
5 
F
o
re
ig
n
is
a
ti
o
n
  
Retention Complete 1 3% DATA 29: 29/MC, OC/RC 
6 
Retention Target Language 
Adjust 1 3% 
DATA 22: 22/MC, SC, OC/RT 
7 Specification Explicitation 2 7% 
DATA 21: 21/MC, SC, OC/SE 
DATA 23: 23/MC, OC/SE 
8 Specification Addition 0 0% - 
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9 
 
Direct Translation Calque 17 57% 
DATA 1: 1/OC/DTC 
DATA 2: 2/MC/DTC 
DATA 3: 3/OC/DTC 
DATA 4: 4/OC/DTC 
DATA 6: 6/MC, SC, OC/DTC 
DATA 7: 7/OC/DTC 
DATA 9: 9/OC/DTC 
DATA 11: 11/OC/DTC 
DATA 12: 12/MC, OC/DTC 
DATA 13: 13/MC, OC/DTC 
DATA 15: 15/MC/DTC 
DATA 17: 17/MC, OC/DTC 
DATA 18: 18/MC, SC, OC/DTC 
DATA 20: 20/OC/DTC 
DATA 26: 26/OC/DTC 
DATA 27: 27/MC, SC/DTC 
DATA 30: 30/MC/DTC 
10 Direct Translation Shifted 0 0% - 
Total Foreignization 21 70% 21 
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RENCANA PELAKSANAAN PEMBELAJARAN 
(RPP) 
 
Sekolah  : SMK Negeri 1 Boyolali 
Mata Pelajaran  : Bahasa Inggris 
Kelas/Semester  : X/Genap 
Materi Pokok  : Simple Routine Task 
Alokasi Waktu  : 6 JP (2  pertemuan) 
 
A. Kompetensi Inti (KI) 
3. Memahami, menerapkan, menganalisis, dan mengevaluasi tentang 
pengetahuan faktual, konseptual, operasional dasar, dan metakognitif sesuai 
dengan bidang dan lingkup kajian/kerja Bahasa Inggris pada tingkat teknis, 
spesifik, detil, dan kompleks, berkenaan dengan ilmu pengetahuan, 
teknologi, seni, budaya, dan humaniora dalam konteks pengembangan 
potensi diri sebagai bagian dari keluarga, sekolah, dunia kerja, warga 
masyarakat nasional, regional, dan internasional. 
4. Melaksanakan tugas spesifik dengan menggunakan alat, informasi, dan 
prosedur kerja yang lazim dilakukan serta memecahkan masalah sesuai 
dengan bidang kajian/kerja Bahasa Inggris  
Menampilkan kinerja di bawah bimbingan dengan mutu dan kuantitas yang 
terukur sesuai dengan standar kompetensi kerja. 
Menunjukkan keterampilan menalar, mengolah, dan menyaji secara efektif, 
kreatif, produktif, kritis, mandiri, kolaboratif, komunikatif, dan solutif 
dalam ranah abstrak terkait dengan pengembangan dari yang dipelajarinya 
Kode Dok : WKs1/ADM.M/FO-012 
Revisi ke : 04 
Halaman : 1 dari 10 
Tgl. Terbit : 1 Oktober 2015 
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di sekolah, serta mampu melaksanakan tugas spesifik di bawah pengawasan 
langsung. 
Menunjukkan keterampilan mempersepsi, kesiapan, meniru, membiasakan, 
gerak mahir, menjadikan gerak alami dalam ranah konkret terkait dengan 
pengembangan dari yang dipelajarinya di sekolah, serta mampu 
melaksanakan tugas spesifik di bawah pengawasan langsung. 
 
B. Kompetensi Dasar  
3.11. Menganalisis fungsi social, struktur teks dan unsur kebahasaan teks 
interaksi transaksional yang melibatkan tindakan memberi dan 
meminta informasi terkait kegiatan/tugas-tugas rutin sederhana 
(simple routine tasks) sesuai dengan konteks penggunaan di dunia 
kerja. 
 
4.14. Menyusun teks interaksi transaksional lisan dan tulis, pendek dan 
sederhana yang melibatkan tindakan memberi dan meminta informasi 
terkait kegiatan/tugas-tugas rutin sederhana (simple routine tasks) 
dengan memperhatikan fungsi social, struktur teks dan unsur 
kebahasaan yang benar dan sesuai konteks dunia kerja. 
 
C. Indikator Pencapaian Kompetensi 
Pengetahuan 
3.12.1. Menentukan     fungsi sosial, struktur teks, dan unsur kebahasaan   
terkait teks kegiatan/tugas-tugas rutin sederhana (simple routine tasks) 
sesuai dengan konteks penggunaan di dunia kerja. 
3.12.2.  Menganalisis fungsi sosial, struktur t eks, dan unsur kebahasaan  
terkait kegiatan/tugas-tugas rutin sederhana (simple routine tasks) 
sesuai dengan konteks penggunaan di dunia kerja.  
Keterampilan 
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4.12.1. Melengkapi  teks  terkait teks kegiatan/tugas-tugas rutin sederhana 
(simple routine tasks) sesuai dengan konteks penggunaan di dunia 
kerja. 
4. .12.2. Menyusun   teks  terkait teks kegiatan/tugas-tugas rutin sederhana 
(simple routine tasks) sesuai dengan konteks penggunaan di dunia 
kerja. 
  
D. Tujuan Pembelajaran 
Setelah membaca berbagai contoh teks dan mendiskusikannya, siswa 
dapat :  
1. menentukan     fungsi sosial, struktur teks, dan unsur kebahasaan   
terkait teks kegiatan/tugas-tugas rutin sederhana (simple routine tasks) 
sesuai dengan konteks penggunaan di dunia kerja dengan tepat. 
2. menganalisis fungsi sosial, struktur t eks, dan unsur kebahasaan  terkait 
kegiatan/tugas-tugas rutin sederhana (simple routine tasks) sesuai 
dengan konteks penggunaan di dunia kerja dengan tepat 
3. melengkapi  teks  terkait teks kegiatan/tugas-tugas rutin sederhana 
(simple routine tasks) sesuai dengan konteks penggunaan di dunia kerja 
dengan tepat  
4. menyusun   teks  terkait teks kegiatan/tugas-tugas rutin sederhana 
(simple routine tasks) sesuai dengan konteks penggunaan di dunia kerja 
menyusun teks tulis dalam bentuk percakapan tentang penggunaan 
signs dan symbols dengan lancer 
 
E. Materi Pembelajaran 
Fungsi sosial : 
Untuk memberi informasi dan mendeskripsikan tentang kegiatan sehari-hari 
di rumah, sekolah dan tempat kerja 
Fungsi kebahasaan 
 Simple Preset Tense 
 Yes – No questions  
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 Questions with question words 
 Adverb of frequency 
 Hobbies and interest  
Pendekatan, Model dan Metode 
Pendekatan  : Saintifik 
Model   : Discovery Learning  
Metode  : Tanya Jawab, Diskusi, Role Play 
Kegiatan Pembelajaran 
1) Pertemuan 1  
Langkah 
Pembelajaran 
Sintak Model 
Pembelajaran 
Deskripsi Alokasi 
Waktu 
Kegiatan 
Pendahuluan 
 1. Guru mengecek 
kesiapan siswa 
belajar baik 
secara fisik 
maupun 
psikologis 
(berdoa, 
mengabsen, 
validasi 
kebersihan, 
validasi 
kesehatan) 
2. Guru 
menanyakan 
pengalaman 
siswa dalam 
berbahasa 
Inggris (social 
chat);  
15 
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3. Guru 
menjelaskan 
tujuan 
pembelajaran 
atau kompetensi 
yang akan 
dicapai; 
4. Guru 
menyampaikan 
garis besar 
cakupan materi 
dan penjelasan 
tentang kegiatan 
yang akan 
dilakukan siswa  
untuk 
menyelesaikan 
latihan-latihan 
dan tugas dalam 
pembelajaran. 
5. Guru dan siswa 
melakukan tanya 
jawab tentang 
teks tersebut 
6. Guru melakukan 
tanya jawab 
dengan 
menghubungkan 
materi yang 
akan dipelajari 
dengan fakta 
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yang ada di 
lingkungan.  
 
Kegiatan Inti Stimulation 
(stimullasi/Pemberian 
rangsangan) 
 
Mengamati  
1. Siswa membaca 
contoh 
percakapan 
sederhana 
tentang kegiatan 
sehari-hari di 
rumah  
2. Siswa membaca  
contoh daftar 
kegiatan sehari-
hari di rumah  
3. Guru memberi 
contoh kegiatan 
sehari-hari 
dalam bahasa 
Inggris dan 
Bahasa 
Indonesia, dan 
siswa 
mengamati 
contoh kegiatan 
sehari-hari 
tersebut. 
 
15 
 Problem statemen 
(pertanyaan/identifikasi 
Menanya (15 menit) 
1. Siswa 
15 
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masalah) 
 
mempertanyakan  
fungsi sosial dan 
unsur kebahasaan 
dalam meminta 
dan member 
informasi tentang 
kegiatan sehari-
hari di rumah  
2. Siswa membuat 
daftar kata atau 
ungkapan yang 
belum dipahami 
dalam teks dan 
mendiskusikannya 
dengan teman dan 
guru 
 
 Data collection 
(pengumpulan data) 
 
Mencoba   
1. Siswa 
mengerjakan 
latihan untuk 
membuat 
percakapan 
sederhana 
tentang kegiatan 
rutin sehari hari 
di rumah 
berdasarkan 
daftar yang 
disediakan oleh 
guru secara 
80 
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berpasangan 
2. Siswa mengubah 
percakapan 
menjadi teks 
deskripsi 
tentang  
kegiatan 
sehari-hari 
3. Siswa 
melengkapi teks 
rumpang tentang 
kegiatan sehari-
hari  
4. Siswa menjawab 
soal tentang isi 
bacaan 
5. Siswa membaca 
berbagai contoh 
dialog dalam 
konteks dunia 
kerja. 
6. Siswa menjawab 
soal-soal 
berdasarkan teks 
 
 
Kegiatan 
Penutup 
 
 1. Siswa  dengan 
bimbingan guru 
menyimpulkan 
pembelajaran 
hari itu 
10 
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2. Guru 
memberikan 
umpan balik 
pembelajaran 
3. Guru memberi 
tugas siswa 
untuk mencari 
contoh berbagai 
profesi dan 
kegiatan rutin 
dari profesi 
tersebut 
4. Guru 
menyampaikan 
rencana 
pembelajaran 
untuk pertemuan 
berikutnya 
 
 
2) Pertemuan 2 
Langkah 
Pembelajaran 
Sintak Model 
Pembelajaran 
Deskripsi Alokasi 
Waktu 
Kegiatan 
Pendahuluan 
 1. Guru mengecek kesiapan 
siswa belajar baik secara 
fisik maupun psikologis. 
(berdoa, mengabsen, validasi 
kebersihan, validasi 
kesehatan) 
2. Guru menanyakan 
15 
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pengalaman siswa dalam 
berbahasa Inggris (social 
chat); 
3. Guru mengulas singkat 
materi/kegiatan di pertemuan 
sebelumnya; 
4. Guru mengecek tugas yang 
diberikan pada pertemuan 
sebelumnya 
5. Guru menjelaskan tujuan 
pembelajaran atau 
kompetensi yang akan 
dicapai; 
6. Guru menyampaikan garis 
besar cakupan materi dan 
penjelasan tentang kegiatan 
yang akan dilakukan siswa  
untuk menyelesaikan latihan-
latihan dan tugas dalam 
pembelajaran 
 
Kegiatan Inti Data 
Processing 
Mengasosiasi 
1. Siswa mendiskusikan 
unsur kebahasaan dalam 
meminta memberi  
informasi tentang 
kegiatan sehari-hari yang 
berupa “WH questions” 
dan “adverb of time 
/adverb of frequency” 
serta “Simple Present 
30 
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Tense” 
2. Siswa membandingkan 
fungsi sosial dan unsur 
kebahasaan dalam teks 
tentang kegiatan rutin 
sehari hari dan dalam 
konteks professional 
(dunia kerja)  
 
 Verification 
 
Generalizatio
n 
Mengkomunikasi 
1. Siswa secara berpasangan 
menyusun teks lisan dan 
tulis dalam bentuk 
percakapan tentang 
kegiatan sehari-hari 
dalam dunia kerja  
berdasarkan profesi yang 
sudah siswa persiapkan 
2. Siswa menyampaikan 
percakapan di depan kelas 
secara bergantian 
3. Siswa menyusun teks 
deskripsi tentang 
profesi (kegiatan rutin 
sehari dalam dunia 
kerja) lisan dan tulis 
4. Siswa menyajikan teks di 
depan kelas secara 
bergantian 
   
50 
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  Siswa mengerjakan ulangan 
harian  
30 
Kegiatan 
Penutup 
 
 1. Siswa  dengan bimbingan 
guru menyimpulkan 
pembelajaran hari itu 
2. Guru memberikan umpan 
balik pembelajaran 
3. Guru menyampaikan 
rencana pembelajaran 
untuk pertemuan 
berikutnya 
 
10 
 
F. Penilaian Pembelajaran, Remidial dan Pengayaan 
1. Jenis/Teknik Penilaian 
 Sikap  
 Pengetahuan: tes tertulis  
 Ketreampilan : lisan dan tulis 
2. Bentuk Instrumen 
a. Penilaian Pengetahuan  
1). Ulangan / penilaian harian (tertulis) 
(terlampir) 
2). Penugasan 
- Mengerjakan soal-soal dalam modul 
- Mencari berbagai contoh profesi dan kegiatan sehari-harinya  
b. Penilaian Keterampilan 
1. Lisan : Menyusun dialog tentang kegiatan sehari hari 
 
Rubrik Penilaian 
N Nam Ucapa Intonasi Isi Keruntuta Kelanca Nilai 
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o a n Cerita n ran Akhir 
1        
2        
 
Ucapan 
Buruk ( lebih dari 5)  : 5 
Cukup (4-5))  : 6 
Baik (2-3)  : 7 
Sangat Baik (0-1) : 8 
Intonasi :  
Monoton  : 5 
Mulai bervariasi : 6 
Hampir sempurna : 7 
Sempurna  : 8 
 
 
Keruntutan 
5-8 
Kelancaran 
5-8 
Komunikatif 
Membaca tanpa kontak mata : 5 
Menghafal tanpa kontak mata : 6 
Menghafal dengan sedikit kontak mata : 7 
Memahami teks dengan komunikasi alami 
:8 
2. Tertulis  : Menyusun teks deskripsi tentang kegiatan sehari hari 
 
No Nama Isi Teks 
Org 
Tata 
Bahasa 
Jenis 
Kalimat 
Ejaan 
dan 
Tanda 
Baca 
Nilai 
Akhir 
1        
2        
 
 Isi 
Tidak sesuai dengan topic       : 5 
Sesuai dengan topik masih sederhana     : 6 
Sesuai dengan topik dan menambah sedikit informasi   : 7 
Sesuai dengan topic dan menambah informasi yang lengkap  : 8 
 
Pengorganisasian Teks 
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Tidak menggunakan pengorganisasian teks yang benar   : 5 
Menggunakan pengorganisasian yang benar tetapi belum dikembangkan : 6 
Menggunakan pengorganisasian yang benar tdan dikembangkan secara 
sederhana         : 7 
Menggunakan pengorganisasian yang benar dan  dikembangkan dengan baik 
          : 8 
Tata Bahasa 
Terdapat lebih dari 5 kesalahan  : 5 
Terdapat 4-5  kesalahan   : 6 
Terdapat 2-3 kesalahan   : 7 
Terdapat 0=1 kesaklaha   : 8 
 
Jenis Kalimat 
Hanya menggunakan kalimat tunggal    : 5 
Mulai menggunakan kalimat tunggal dan 1-2 kalimat majemuk : 6 
Menggunakan lebih 3-4 kalimat majemuk    : 7 
Menggunakan kalimat majemuk setara dan bertingkat  : 8 
 
Ejaan dan Tanda Baca 
Terdapat beberapa kesalahan ejaan dan tanda baca yang mengganggu makna
          :5 
Terdapat beberapa kesalahan ejaan dan tanda baca yang tidak mengganggu 
makna          : 6 
Terdapat sedikit (1-2) kesalaha ejaan dan tanda baca   : 7 
Tidak ada kelasalahan ejaan dan tanda baca     : 8 
 
3. Remidiasi 
 Kegiatan  Remidiasi  dilaksanakan oleh siswa yang belum memperoleh nilai 
yang memenuhi KKM, yaitu 70 
 Kegiatan remidiasi  dilaksanakan pada sore hari setelah siswa melaksanakan 
kegiatan KBM. 
Kegiatan / Langkah –langkah :  
1. Guru menjelaskam materi yang belum dikuasai siswa 
133 
 
 
 
 
2. Siswa mengerjakan soal –soal latihan  
3. Siswa dan guru membahas hasil pekerjaan siswa 
4. Siswa mengerjakan soal remidi 
4. Pengayaan 
a. Kegiatan pengayaan diikuti oleh siswa yang sudah memperoleh nilai yang 
memenuhi KKM, yaitu 70 
b. Kegiatan pengayaan ditawarkan bagi siswa yang menghendaki saja 
c. Kegiatan pengayaan dilaksanakan pada sore hari setelah siswa melaksanakan 
KBM. 
Kegiatan / Langkah-langkah pengayaan. 
a. Siswa diminta untuk membuat wawancara langsung dengan masyarakat 
tentang kegiatan profesionalnya di tempat kerja 
b. Siswa mendeskripsikan kegiatan profesi dari orang yang diwawancarainya 
 
G. Media, Alat, dan Sumber Pembelajaran 
1. Media 
- Gambar 
- Power Point  
2. Alat/Bahan 
- Computer 
- LCD 
- White board dan board marker 
3. Sumber Belajar 
- English for Vocational Schools II A KTSP Model 2006 hal 1-10 
- Multi Purpose English  XI  hal 55 
4. Catatan   
a. Kepala Sekolah / Supervisor 
………………………………………………………………………………………
……………………………………………………………………………………… 
b.  Guru Mapel 
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MATERI PENGAYAAN 
1. Daily Activities I 
 
John’s daily routine is a little boring but he likes it. 
He usually gets up at about 6.00 or 6.30 in the morning, 
after his alarm clock wakes him up. First, he brushes his 
teeth and shaves and washes his face. Then, he gets 
dressed and goes downstairs to have breakfast with his 
family. He always has coffee, cereal, and lots of fruit. 
That’s him in the picture with his wife. He takes a bus to 
work because he doesn’t like to drive and he always 
arrives at his office before 8.00. Five o’clock is his favorite 
time of the day because he finishes work and hurries back home and sees his wife and 
children again. He has two boys, Thomas, who is six years old and Patrick, who is eight. 
They eat dinner together in their dining room at around 6.00 and after that he spends time 
with his wife and kids at home. They really enjoy watching their favorite TV programs 
together. In addition, two or three times a week he does exercise in the evening. So he can 
stay strong and healthy. He thinks that this is very important. Finally, at about 9.30, he goes 
to bed, reads for a while, and then falls asleep. Sure, some people think his daily routine is 
little boring but on weekends and holidays he loves to fly the airplanes for fun! It is his 
favorite hobby. 
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Aktifitas Sehari-Hari John 
Kegiatan sehari-hari John sedikit membosankan 
namun dia menyukainya. Dia biasanya bangun pagi pukul 
6.00 atau 6.30 di pagi hari, setelah alarmnya berbunyi. 
Pertama, dia menyikat gigi,  bercukur, dan mencuci 
mukanya. Lalu, dia berpakaian dan pergi ke lantai bawah 
untuk sarapan dengan keluarganya. Dia selalu sarapan 
dengan kopi, sereal, dan banyak buah-buahan. Itu adalah dia 
dan istrinya. Dia naik bus untuk pergi bekerja karena dia 
tidak suka mengemudi dan selalu sampai di kantornya pukul 
8.00.  Waktu yang paling dia sukai adalah pukul 5.00 dalam 
sehari karena dia telah menyelesaikan pekerjaannya dan bergegas untuk pulang ke rumah 
serta bertemu istri dan anak-anaknya. Dia memiliki dua anak laki-laki, yang kedua adalah 
Thomas yang berumur 6 tahun dan yang pertama Patrick berumur 8 tahun. Mereka makan 
malam bersama di ruang makan sekitar pukul 6.00 dan setelah itu mereka menghabiskan 
waktunya dengan istrinya dan anaknya di rumah. Mereka sangat menikmati melihat program 
TV favorit mereka bersama. Ditambah lagi, dalam dua atau tiga kali dalam seminggu dia 
melakukan olahraga di sore hari, jadi dia akan tetap kuat dan sehat. Dia berpikir bahwa ini 
sangat penting. Akhirnya, pada pukul 9.30 dia pergi tidur, membaca buku sebentar dan 
tertidur. Sebagian orang pasti berpikir bahwa rutinitasnya sedikit membosankan namun pada 
hari libur dia sering menerbangkan pesawar untuk bersenang-senang. Itu adalah hobi 
favoritnya. 
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2. Daily Activities II 
I stay with some friends in a boarding house. I usually wake up earlier than all 
friends. I wake up at 5 o’clock in the morning. I wash my face and do jogging on road 
near the house. Sometimes one of my friends does jogging with me. I like jogging 
because I can meet other friends. Besides, jogging makes my body healthy. 
After jogging, I buy food and drink for my breakfast. I usually buy one pack of 
yellow rice with vegetable and meat inside. In the boarding house, I eat yellow rice as my 
breakfast. After having breakfast, I clean my room and take a bath. 
When I have morning class, I go to campus and study in the class. I often wait for 
a next class in the campus. I occasionally have my lunch at canteen in my campus. 
I join some student organizations in the campus. I spend my free time to do some 
activities related to organizations. We have monthly meetings to discuss some events. At 
home, I finish all tasks as soon as possible so I can sleep early. I usually go to sleep at 10 
p.m. after brushing my teeth. 
Kegiatan Sehari-hari II 
Saya tinggal di kos-kosan dengan beberapa temanku. Saya biasanya bangun 
paling pagi dibandingkan semua temanku. Saya banugn pagi pukul 5. Saya mencuci muka 
dan lari pagi di jalan dekat rumahku. Kadang salah satu temanku lari pagi denganku. Saya 
sangat suka lari pagi karena saya bisa bertemu dengan teman yang lain. Selain it lari pagi 
membuatbadanku sehat.  
Setelah lari pagi saya membeli makanan dan minuman untuk sarapan. Saya 
biasanya membeli satu bungkus nasi kuning dengan sayuran dan daging di dalamnya. 
Dimkos, saya memakan nasi kuning tersebut sebagai sarapan. Setelah makan pagi, saya 
membersihkan ruangan dan mandi.  
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Ketika saya ada kelas pagi, saya pergi ke kampus danbelajar di kelas. Saya sering 
menunggu kelas selanjutnya di kampus. Lalu, saya sering makan siang di kantin kampus. 
Saya bergabung dengan beberapa organisasi kampus. Saya menghabiskan waktu 
luangku untuk melakukan beberapa aktivitas  yang berhubungan dengan organisasi. Kita 
sering mengadakan rapat bulanan untuk mendiskusikan beberapa acara. Saat dirumah 
saya menyelesaikan semua pekerjaan sesegera mungkin sehingga saya bisa tidur lebih 
awal. Saya sering pergi tidur pada pukul 10 malam setelah menggosok gigi. 
 
3. Daily Activities III 
In the morning, I usually wake up at 6 o’clock. I do physical exercise for 5 
minutes so I don’t feel sleepy. When I have morning class, I have a shower immediately. 
Then, I go to campus by motorcycle. Sometimes, I pick up my friend then we go together. 
On the way to campus, we buy and eat breakfast at one food stand near campus. We chat 
along the way about many things. We love talking about funny things. We laugh and feel 
really happy. 
While waiting for a next class, I go to my friend’s house. Sometimes, I wait in 
campus while doing some tasks. Joining some organizations at campus makes me quite 
busy but still happy. I need to manage my time very well so I can set up priority. 
I always try to finish all tasks before due date. I usually go home at 3 o’clock and 
take a rest. I hang out with my friends in the evening then have dinner together. Finally, I 
go to bed at 11 to 12 p.m. when all tasks are finished. 
 
Kegiatan Sehari-hari III 
Disaat pagi hari, saya biasanya bangun pukul 6 pagi. Saya berolahraga selama 5 
menit sehingga saya tidak merasa mengantuk. Ketika saya mempunyai kelas pagi saya 
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harus mandi dengan cepat.lalu, saya pergi ke kampus dengan motor. Kadang saya 
dijemput oleh temanku lalu kami berangkat bersama. Kami membeli dan makan pagi di 
salah satu stand makanan di dekat kampus. Kami berbincang banyak di sepanjang jalan. 
Kami suka berbicara tentang hal-hal yang lucu. Kami tertawa dan bahagia. 
Ketika menunggu kelas selanjutnya, saya pergi ke rumah temanku. Kadang juga 
saya menunggu di kampus sembari mengerjakan tugas-tugas. Bergabung dengan 
beberapa organisasi kampus cukup membuatku sibuk tapi itu menyenangkan. Saya harus 
mengatur waktuku sangat baik sehingga saya bisa mengatur prioritasku. 
Saya selalu mencoba menyelesaikan semua tugas sebelum waktu  yang 
ditentukan. Saya selalu pulang ke rumah pukul 3 dan lalu beristirahat. Saya pergi dengan 
temanku di sore hari lalu kami makan bersama. Dan akhirnya saya tidur pukul 11 atau 12 
setelah semua tugasku selesai. 
4. Daily Activities IV 
 I work during 5 days then get 2 days off. On working days, I wake up at 5 o’clock 
in the morning. Then, I do my bed and clean my room. I wash my face, brush my teeth, 
prepare breakfast for 30 minutes. 
After that, I do yoga for about 20 to 30 minutes. At 6 o’clock I prepare my 
uniform and working stuff. I have a shower then prepare my self to work. Before going to 
work, I pray for a while to thank God about everything. Then, I go to work by bus at 6.40. 
I walk to a bus stop and wait for a bus. I usually arrive at my office at 7.15 and start 
working at 7.30. 
I love my job as an accountant in one national company. I always finish all tasks 
punctually so I don’t bring any task home. At 5.00 I go home by bus or sometimes with 
my friend. Her house is near my house so we often go home together by her car. 
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Sometimes I hang out with friends until 7 o’clock. At 7 o’clock I take a bath, then I 
eat dinner. Before go to bed, I usually spend time for reading a book, watching a movie or 
listening to music. Finally, I sleep at 11 p.m.  
KEGIATAN SEHARI HARI IV 
Saya bekerja selama 5 hari dan mendapat 2 hari libur. Saat hari kerja, saya bangun 
pukul 5 di  pagi hari. Lalu, saya merapikan tempat tidur dan menbersihkan kamarku. Saya 
mencuci mukaku, menggosok gigi, lalu saya menyiapkan sarapan selama 30menit.  
Setelah itu saya melakukan yoga kurang lebih 20 sampai 30 menit.  Pada pukul 6 saya 
menyiapkan pakaian seragamku dan peralatan kerjaku. Saya mandi lalu bersiap-siap untuk 
bekerja. Sebelum berangkat kerja, saya berdoa kepada Tuhan sebentar berterimakasih untuk 
semuanya. Lalu saya pergi bekerja pada pukul 6.40. saya berjalan ke halte bis dan menunggu 
bus. Saya biasanya sampai di kantor pukul 7.15 dan mulai bekerja pukul 7.30.  
Saya sangat menyukai pekerjaan sebagai akuntan di salah satu perusahaan nasional. 
Saya selalu menyelesaikan semua tugas tepat waktu sehingga saya tidak membawa pekerjaan 
ke rumah. Pada pukul 5 saya pulang dengan bus atau kadang dengan temanku. Rumahnya 
dekat dengan rumahku sehingga kami sering pulang  ke rumah bersama-sama menggunakan 
mobilnya. 
Kadang saya nongkrong dengan temanku sampai pukul 7. Pada pukul 7 saya mandi 
lalu saya makan malam. Saya biasanya membaca buku, menonton film atau mendengarkan 
musik sebelum tidur. Dan akhirnya saya tidur pukul 11 malam. 
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5. Daily Activities V 
This is my daily activities at home on Sunday. I am very excited because all 
family members are at home on Sunday. In the morning, my father, mother, sister, brother 
and I work together to clean our house. Each of us has different job. 
First, we clean our own room. Then, parents clean the bathroom and kitchen. My 
sister, brother and I clean the living room and terrace. After that, we do gardening 
together. Also we clean the pond by changing water. 
When we do gardening, my mother cooks for all of us. At 10 o’clock we clean 
ourselves then eat meals. After eating, all children study. At 1 o’clock we gather in our 
living room. We watch a movie with our parents. 
In the afternoon we go for a walk. Sometimes we go to a beach, go to a zoo or 
visit our grandparents or other families. At 6 o’clock we go home, have a shower and 
pray together. Then we listen to our father’s story. Our father is a great story teller. 
Sometimes he reads a story book for us. Finally, we prepare school books for Monday at 
9 p.m. and then go to sleep. 
 
Kegiatan Sehari-Hari V 
Ini adalah kegiatan sehari-hariku di rumah pada hari minggu. Saya sangat 
bersemangat karena semua anggota keluarga berada di rumah pada hari minggu. Ayahku, 
ibuku, saudara-saudaraku dan aku bekerja sama untuk membersihkan rumah kita. Setiap 
orang mendapatkan tugas yang berbeda. 
Pertama, kami membersihkan kamar kami masing-masing. Lalu, orang tua kami 
membersihkan kamar mandi dan dapur. Saudara perempuanku, saudara laki-lakiku dan 
aku membersihkan ruang tamu dan teras rumah. Setelah itu kami berkebun bersama-
141 
 
 
 
 
sama. Lalu kami membersihkan kolam ikannya dengan mengantikan air yang ada di 
dalamnya. 
Ketika kami berkebun, ibuku memasak untuk kami semua. Pada pukul 10 kami 
membersihkan diri lalu kami makan. Setelah makan semua anak-anak belajar. Pada pukul 
1 kami berkumpul di ruang tamu. Kami menonton film dengan orang tua kami. 
Pada siang hari kami pergi untuk jalan-jalan. Kadang kami pergi ke pantai, pergi 
ke kebun binatang atau kami berkunjung ke kakek nenek atau sanak saudara yang lain. 
Pada pukul 6 kami pulang ke rumah, kami mandi lalu beribadah bersama. Lalu kami 
mendengarkan cerita ayahku. Ayahku adalah seorang pendongeng yang bagus. Kadang 
dia membacakan buku cerita untuk kami. Dan akhirnya kami mempersiapkan buku-buku 
sekolah  untuk hari Senin pada pukul 9 malam lalu kami pergi tidur. 
 
6. Daily Activities  VI 
I press the snooze button five times every morning before I turn off the 
alarm and get up. I have a cup of coffee and make breakfast. I usually read the 
newspaper while I have breakfast. My children like to have a shower after they have 
breakfast but I like to have a shower before I get dressed. My wife brushes her long hair, 
and I have short hair so I comb my hair. How do you do your hair in the morning? It is 
important to brush your teeth, and some women like to put make-up on. After I have 
finished work, I go home to cook dinner. In my house I usually make dinner. The family 
eat dinner together at 7:30pm. After dinner I make sure that my children do their 
homework, and then I chill out on the sofa and watch television.  
On television I usually watch the News. My wife usually comes to tell me to take 
the rubbish out, or wash the dishes. Our children feed the dog and the cat before they go 
to bed and I tell them to go to the bathroom too. If I am sick I have to take my 
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medication, then I get into my pyjamas and set the alarm so I wake up in the 
morning.  The last things I do is lock the door, turn off the lights, and go to bed. 
 
Kegiatan sehari-hari VI 
Saya menekan tombol jam beker lima kali setiap pagi sebelum saya mematikan 
alarm dan bangun. Saya minum secangkir kopi dan membuat sarapan. Saya biasanya 
membaca koran sambil sarapan. Anak-anak saya suka mandi setelah sarapan tetapi saya 
biasanya mandi sebelum saya berpakaian. Istri saya menyisir rambutnya yang panjang, 
dan saya memiliki rambut pendek sehingga saya menyisir rambut saya dengan jari. 
Bagaimana Anda menata rambut di pagi hari? Menurut saya penting untuk menyikat gigi, 
dan beberapa wanita suka memakai make-up. Setelah saya selesai kerja, saya pulang 
untuk memasak makan malam. Di rumah  biasanya saya membuat makan malam. 
Keluarga saya  makan malam bersama pada jam 7:30 malam. Setelah makan malam, saya 
memastikan anak-anak saya mengerjakan pekerjaan rumah mereka, lalu saya bersantai di 
sofa dan menonton televisi. 
Saya biasanya menonton Berita di TV. Istri saya biasanya menyuruh saya 
mengeluarkan sampah, atau mencuci piring. Anak-anak kami biasanya memberi makan 
anjing dan kucing sebelum mereka pergi tidur dan lalu saya memberitahu mereka untuk 
pergi ke kamar mandi juga. Jika saya sakit saya harus minum obat.  Kemudian saya 
memakai piyama dan mengatur alarm sehingga saya bangun di pagi hari. Hal terakhir 
yang saya lakukan adalah mengunci pintu, mematikan lampu, dan pergi tidur 
 
7. Daily Activities VII 
I go to work at 8.45am every morning. I usually drive to work. I always check my 
emails when I get to work, but I don't always reply to them immediately. I take a taxi or a 
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train if I have a lunch meeting. I never take the bus because it is too slow.  When I am at 
my desk I usually work on the computer, even during morning tea. At 1pm most days 
I have lunch. At 3pm we have afternoon tea, and that is when we usually talk and eat 
cake.  When you are in the office you probably have a lot of papers. It is important for 
you to file your papers, and so that you can find them again you need to organise your 
files.  When I work I have to make telephone calls. If an important issue happens I ask my 
secretary to organise a meeting. Once a month I report to my boss, but maybe you have to 
report to your boss more often. I usually write a document that my boss can read. Then, in 
the night it doesn't take me long to fall asleep. 
 
Kegiatan Sehari-Hari VII 
Saya berangkat bekerja jam 8.45 pagi setiap pagi. Saya biasanya berangkat 
bekerja dengan mengemudi. Saya selalu memeriksa email saya ketika saya mulai bekerja, 
tetapi saya tidak selalu membalasnya dengan segera. Saya naik taksi atau kereta api jika 
saya ada rapat makan siang. Saya tidak pernah naik bus karena itu terlalu lambat. Ketika 
ditempat kerja, saya biasanya bekerja menhadap komputer, bahkan selama waktu minum 
teh pagi. Hampir setiap hari saya makan siang pukul 1. Pada pukul 3 sore kami minum 
teh sore, dan saat itulah kami biasanya mengobrol dan makan kue. Ketika Anda berada di 
kantor, Anda mungkin memiliki banyak kertas. Penting bagi Anda untuk mengajukan 
dokumen Anda, dan sehingga Anda dapat menemukannya lagi, Anda perlu mengatur file 
Anda. Ketika saya bekerja saya harus melakukan beberapa panggilan telepon. Jika ada 
masalah penting, saya minta sekretaris saya untuk mengatur  rapat. Sebulan sekali saya 
harus melapor ke atasan saya, tetapi mungkin Anda harus melaporkan kepada atasan 
Anda lebih sering dari pada saya. Saya biasanya menulis dokumen yang dapat dibaca oleh 
atasan saya. Lalu di malam hari, saya  tidak membutuhkan waktu lama untuk tertidur. 
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8. Daily Activities VII 
I go grocery shopping once a week at the local supermarket. My family does the 
housework together every Saturday morning. I usually do the washing on Sunday 
morning and when the machine is finished I hang the clothes out to dry. On Sunday 
morning we go to church, and if there is lots of noise coming from next door, sometimes 
we fight with the neighbour. On Saturday night my parents stay at home and I go out with 
friends. Every evening, I water the garden.  I usually pay someone to wash the car, but 
my parents say I should do it, so sometimes I argue with my parents about that.  If we are 
angry at the neighbour, we seek vengeance by annoying his dogs.   I work in an important 
office, so I have to shine my shoes each day.  Sometimes we hire a movie, because we 
don't like to illegally download music and films. I make sure that I synchronise my 
iPod so I always have new music on it. To get our shopping, we go to the mall in the 
car.  Last week I forgot to recharge my travel card, and I had to argue with a bus driver. I 
couldn't call the office because I forgot to recharge my cellphone! 
 
Kegiatan Sehari-Hari VIII 
Saya pergi berbelanja sekali seminggu di supermarket lokal. Keluarga saya 
melakukan pekerjaan rumah tangga bersama setiap Sabtu pagi. Saya biasanya mencuci 
pada hari Minggu pagi dan ketika mesin cucinya berhenti, saya menggantung pakaian 
untuk mengeringkannya. Pada hari Minggu pagi kami pergi ke gereja, dan jika ada 
banyak suara dari pintu sebelah, terkadang kami bertengkar dengan tetangga sebelah 
kami. Pada Sabtu malam orang tua saya tinggal di rumah dan saya pergi dengan teman-
teman. Setiap sore, saya menyirami kebun. Saya biasanya membayar seseorang untuk 
mencuci mobil, tetapi orang tua saya mengatakan saya harus melakukannya, jadi 
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terkadang saya berdebat dengan orang tua saya tentang hal itu. Jika kita marah pada 
tetangga sebelah, kita membalas dendam dengan mengganggu anjing-anjingnya. Saya 
bekerja di kantor yang bergengsi, jadi saya harus menyemir sepatu saya setiap hari. 
Terkadang kami menyewa film, karena kami tidak suka mengunduh musik dan film 
secara ilegal. Saya memastikan bahwa saya menyinkronkan iPod saya sehingga saya 
selalu memiliki musik baru di dalamnya. Untuk  berbelanja, kami pergi ke mall dengan 
mobil. Minggu lalu saya lupa mengisi ulang kartu perjalanan saya, dan saya harus 
berdebat dengan sopir bus. Lalu saya aya tidak bisa menelepon kantor karena lupa 
mengisi ulang ponsel saya! 
A. Task 1 
Work in pairs. Take turn to ask and answer about your daily activities. 
Example: A: What time do you wake up? 
  B: I wake up at 05.00 a.m. 
  A: What time do you have dinner? 
  B: I have/eat dinner at 07.00 p.m. 
Daily Activities 
Student A Student B 
05.00 a.m. wake up 04.45 a.m. wake up 
06.00 a.m. have breakfast  06.00 a.m. have breakfast 
06.15 a.m. go to school 06.15 a.m. go to school 
01.30 p.m. have lunch 01.30 p.m. have lunch 
01.45 p.m. take a nap 02.00 p.m. take a nap 
03.30 p.m. clean the house 03.30 p.m. clean the house 
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04.45 p.m. watch TV 04.45 p.m. watch TV 
07.00 p.m. have dinner 07.00 p.m. have dinner 
07.15 p.m. study 07.15 p.m. study 
10.00 p.m. go to bed 10.00 p.m. go to bed 
 
B. Task 2 
Work in pairs. Ask and answer about “who does” the family chores in your family every 
day. 
Example : A: Who waters the plant ? 
  B: My brother, Aditya. (Sister/Mother/Father/Aunt, etc) 
  A: Who clean the house? 
  B: My sister Nina always does it. 
  A: Who fix dinner for the family? 
  B: My mother usually does it for us. 
 
Household Chores 
Family member who does the work 
Your family Your friend’s 
family/Name 
Cleaning the house   
Cooking the meals   
Feeding the pets   
Making the beds   
Washing/shorting clothes   
Watering plants   
147 
 
 
 
 
Grocery shopping   
Fix breakfast   
Dust the furniture   
Pay the phone bills   
Pay the electricity bills   
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C. Task 3 
Practice the dialog with your friend beside you. 
Yeni : What do you do on Sunday? 
Tom : I get up at about 05.00 to pray, and then I do physical exercise. I take a bath 
at around 8. 
Yeni : What do you do in the afternoon? 
Tom : I usually take my little brother to the park. 
Yeni : And in the evening? 
Tom : I usually watch television and I go to bed at about 10 o’clock. 
Now finish these sentences: 
1. On Sunday, Tom gets…………………………………………………………………... 
2. Then he…………………………………………………………………………………. 
And he………………………………………………………………………………….. 
3. In the afternoon, he takes………………………………………………………………. 
4. In the evening he……………………………………………………………………….. 
5. He usually goes………………………………………………………………………… 
D. Task 4 
Tell your friend your daily routinr on the weekdays, Monday/Tuesday, etc. 
Follow the schedule below: 
Time (At around…) Activities 
05.00 Getting up 
05.05 Praying, preparing things 
05.30 Taking a bath 
06.00 Having breakfast 
06.15 Going to school 
07.15 Start learning at school 
13.45 Going home 
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14.30 Taking rest after praying 
17.00 Helping mother, praying, taking a bath 
19.00 Doing homework, watching TV 
21.00 Going to bed 
 
E. Task 5 
Listen to the complete text read by the speaker 
Now while listening fill in the blank spaces. 
Daily activities 
The Hadi family are _______. Every morning Mr. and Mrs. Hadi get up at four 
o’clock. Then Mrs. Hadi wakes up the children. Before they go to school the children 
help their mother with the ________. 
Mrs. Hadi assigns chores toeach of the children. One child washes and dries 
dishes. Another ______the room and the third _____the yard outside the house. Everyone 
is busy, and Mrs. Hadi is busier than anyone else. She _____ breakfast for the family. 
They usually have fried eggs for breakfast. 
They are a happy family. The children talk and _____ the breakfast table. Mr. 
Hadi usually listens to the radio. Sometimes he listen the programme with the children. 
This morning Mr. Hadi has just __________ the radio. 
 
Mr Hadi : Listen, it is a nice song. 
Nita : Yes, it is. Would you mind turning it louder? I know the _____. She 
is my friend, Sri. I recognize her voice. She can sing very well and 
can play the piano. 
Mr. Hadi : She must be a talented girl. 
Nita : Yes, she is. She won the first _____ at the singing competiton last 
year. 
The family usually  ____ breakfast at six o’clock. After the breakfast Mr. Hadi 
and the children say _____ to Mr. Hadi. Then Mr. Hadi goes to his office and the children 
go to school. Mrs. Hadi stays at home to _____ her housework. 
Comprehension Questions 
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Answer the following question: 
1. Are the Hadi Family early risers? 
2. Who wakes up the children? 
3. What time does the family wake up every morning? 
4. Do the children help their mother? 
5. How does Mrs. Hadi give work to the children? 
6. What does Mrs. Hadi prepare every morning? 
7. Is the family happy? 
8. Do the children go to school in the morning or in the afternoon? 
9. Mr. Hadi work in the  office. Does Mrs. Hadi work in the office too? 
 
F. Task 6 
WH Question 
What  : is used for asking things. 
Who  : is used for asking person/people. 
When  : is used for asking time (days, weeks, months, year, etc). 
Where  : is used for asking places. 
How   : is used for asking the way things done. 
Why  : is used for asking the way things done. 
How much/many : is used for asking numbers/measurements. 
Complete the question using WH Question. 
(Who, Where, When, Why, How, What). If you have finished, discuss the answer with 
your friends. 
1. _____ will you go next Monday ? (To Jakarta) 
2. _____ do you want to visit ? (My son’s family) 
3. _____ will you go to Bali? (On Monday next week) 
4. _____ do you want to see Miss Andrea flew? (I want to discuss about the book) 
5. _____ are you going to travel? (By plane) 
6. _____ will you stay in Ambon? (On Jl. Patimura) 
7. _____ days will you be in Palembang? (May be about three days) 
8. _____ will meet you at the airport? (My sister, Ani) 
9. _____ don’t you go by bus? (It is too tiring for me) 
10. _____ will you bring for her? (I will give her this painting) 
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G. Task 7 
Look again at the list of chores on Task 2. 
Write down the activity/activities you do or somebody else does in your house. Use 
these adverb of time: 
 
You may start: 
 I usually eat dinner at 7 PM in the evening. 
 I never… 
 Sometimes I… 
 Mother often… 
 Tya, my sister hardly ever… 
 Once in a while my father… 
 My brother and I seldom… 
 Father always… 
 Seva, my nephew, usually… 
 
Add more sentences with other person in your house as subject: 
My grandmother always………………………………………………………………………... 
My grandfather often…………………………………………………………………………… 
My aunt sometimes…………………………………………………………………………….. 
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My uncle rarely………………………………………………………………………………… 
My cousins often……………………………………………………………………………….. 
 
 
H. Task 8 
A Famous Film Star 
Aris is a famous film star. He has been acting on the action films such as Misteri Gunung 
Merapi, Wali Sanga, Angling Dharma, Nyi Roro Kidul and many others. He is now 
acting on Halilintas and Keris Empu Gandring. He always acts as the antagonist 
character. 
Tya Puspa is a reporter of Indonesian Star. She is asking Aris some questions. 
Tya : Good afternoon? 
Aris : Good afternoon. 
Tya : I am from Indonesian Star. May I ask you some questions? 
Aris : Yes, all right. 
Tya : How often do you make a film? 
Aris : Oh, two or three times a year. 
Tya : Do you ever go to the cinema? 
Aris : Yes, I do. 
Tya : How often? 
Aris : Well, once or twice a month. 
Tya : Do you ever watch your own film? 
Aris : Sometimes I do. 
Tya : What character do you often play? 
Aris : I usually play the antagonist. 
Tya : What film do you like? 
Aris : Oh, I occasionally see detective films. 
Tya : What do you usually do on weekends? 
Aris : Oh, I sometimes go out. But I usually stay at home and watch television. 
Tya : Do you often visit your family and friends? 
Aris : Yes, quite often. They hardly visit me. I always visit them. 
Tya : Thank you. 
Aris : It’s my pleasure. 
 
Now, answer the question based on the information you got from the dialogue above. 
1. How often does Aris make a movie? 
2. Does he ever go to the cinema? 
3. How often does he go? 
4. Does he ever watch his own films? 
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5. How often does he watch the films? 
6. What character does he often play? 
7. What films does he like? 
8. What two things does he usually do at the weekends? 
9. Does he often visit family and friends? 
 
 
 
 
I. Task 9 
Gerund 
Some verbs are followed by gerund as object. 
Examples: 
1. Most women enjoy shopping. 
2. Hasan finished doing his homework this afternoon. 
3. He practiced playing the piano last night. 
4. You must avoid driving fast in the rain. 
5. He hates telling lies. 
Some other verbs followed by gerund are: 
Consider, deny, enjoy, excuse, finish, forget, give up, go on, can’t help, insist on, keep on, 
postpone, practice, remember, can’t stand, stop, suggest, try. 
Work in pairs. Practice the following dialogue. 
Student A : I don’t travel during rush hours. 
Student B : What do you avoid? 
Student A : I avoid travelling during the rush hours. 
1. Student A : I often play badminton at weekends. 
Student B : What do you enjoy doing at weekends? 
Student A : ________________________________________________________ 
2. Student A : I’ve done my homework. I can go to play now. 
Student B : What have you finished doing. 
Student A : ________________________________________________________ 
3. Student A : I shout at other people. 
Student B : What do you want to stop? 
Student A : ________________________________________________________ 
4. Student A : I don’t want to smoke any more. 
Student B : what do you want to stop? 
Student A : ________________________________________________________ 
5. Student A : I’ll asking him again for some money next week. 
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Student B : what do you keep doing? 
Student A : ________________________________________________________ 
6. Student A : I don’t want to study now. I can do it tomorrow. 
Student B : What do you postpone doing? 
Student A : ________________________________________________________ 
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J. Task 10 
Read the text and answer the question. 
Identification  Dian Krishna is a news reporter for Metro TV in Jakarta. 
Description   There is an English language news program on Metro TV every 
morning. Every day dian gets to work very early. Her boss gives her a 
list of news stories for the day. And after that, she goes out with the 
camera crew to where the news is happening. She finds out what is 
going on and interviews people involved. After that, Dian returns to 
the studio and writes the script and does the editing for her news 
stories. Dian went to high school and did her undergraduate degree in 
the US. Later she did her Master degree in Mass Communication in 
Australia. Back in 2003 Dian was Miss Putri Indonesia representing 
her country all over the world. As a journalist and as Miss Indonesia, 
English has been vital for Dian. She says she spent many years to 
improve her writing. 
 
 
 
 
 
  
 
  
Questions: 
1. What is the topic of the text? 
2. What is the purpose of the text? 
3. What is Dian’s daily activities? 
4. What is Dian’s educational background? 
5. What does Dian require? 
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